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Section 1: School Overview 
 

Introduction 
 

Riverside Education Support Centre (“Riverside ESC” or “RESC”) is a specialised school which operates on the same campus as, 

and in collaboration with, Riverside Primary School. Our school specifically caters for students with intellectual and physical 

disabilities and provides individualised education programs in an inclusive setting.  

Enrolment numbers continue to fluctuate because of family movements and events outside of the school’s control. Enrolments 

climbed to 80 during Semester 2, and 74 students are enrolled for the commencement of 2021, our highest year-start enrolment. 

Students at Riverside ESC present with a range of complex needs that impact upon their learning abilities. Barriers to full access to 

and participation in the Australian Curriculum and school life present a range of academic, social-emotional and personal care 

challenges. Our goal is to reduce the impact of such barriers, explore and address each individual’s full potential, and prepare them 

to embrace and make choices about future pathways to learning and life beyond our primary school environment. 

The 2020 school year was like no other: the COVID-19 epidemic and subsequent WA Government restrictions had a significant 

impact on the education sector. Like all schools, Riverside ESC was required to ensure full measures were put in place for the safety 

of staff, students and the school community.  

As part of our response to these restrictions, teachers and education assistants prepared work packs and a suite of resources for 

home learning. The school was able to navigate a learning pathway for students with minimal impact on delivery of teaching and 

learning processes, evidenced by a smooth transition back to school when restrictions were relaxed. All staff deserve credit for their 

hard work and commitment during an extraordinarily testing year.  

During this year, we set up a Communication Committee to research and implement new formats of communication including PODD, 

(Pragmatic Organisation Dynamic Display), and Key-word Sign. Several staff have now been trained in PODD, our goal being have 

all teachers and education assistants conversant with this communication tool by the end of 2020. 

Riverside ESC was recognised as an Independent Public School by the WA Department of Education (DoE) in 2011 and has 

continued its semi-autonomous growth and direction over the ensuing years. Toward the end of 2019, the school was 

comprehensively reviewed by DoE and subsequently recognised for its excellent work in the delivery of high quality, well-resourced 

and individual-focused education. 

The teaching staff have maintained focus on identified Priority Areas for learning, being Numeracy, Literacy, and Health, Safety and 

Wellbeing. Science is also a major focus. Reports on 

these subjects are available in Section 2. 

  

1Principal Jim Douglas welcomes team 
representatives of the Eagles to the school. 

(March 2020) 
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Report Context 
 

This school report forms part of our commitment to active and open communication with parents and carers and fulfils one of the 

reporting requirements of the W.A. Department of Education. The report, although designed as a stand-alone document, is one part 

of an array of documentation available to inform the school community about Riverside ESC activities, achievements and planning. 

To gain maximum benefit from this report it should be considered alongside the School Business Plan, information bulletins, 

newsletters and other documents.  

This report has been prepared during the time of COVID restrictions and additional demands on school staff, hence its delayed 

delivery. 

Due to the huge impact of the pandemic, all public schools in WA were exempted from publishing an Annual Report for 2019 by the 

Director General.  

 

Student Enrolments and Attendance  

Enrolments 

The school started the year with 70 students from Kindy to year 6, rising to 76 in Semester 2. Ten students graduated from year 6, 

moving to local high schools at the end of 2019. The transition for these students was well supported during the school year with 

several orientation sessions, administration information sharing and ongoing teacher meetings. 

Semester 2 2014 2015 2016 2017 2018 2019 2020 

Primary 61 45 52 53 53 76 80 

Student Attendance   

Text updated in separate file – to be amalgamated. 

Primary Attendance Rates 

Riverside ESC 
Attendance Rate 

RESC WA Public Schools 

2017 85.7% 92.7% 

2018 86.6% 92.6% 

2019 89.0% 91.6% 

2020 No comparable data 

Attendance Percentage – Primary Year Levels (table and chart; Cells containing N/A refer to year levels with < 10 students enrolled) 

Riverside ESC  
Attendance Rate 

PPR Y01 Y02 Y03 Y04 Y05 Y06 

2017 83% 88% 90% 81% 90% 87% 82% 

2018 82% 91% 94% 89% 77% 92% 84% 

2019 N/A 86% N/A 95% 90% 87% 90% 

2020 No comparable data due to COVID-19 

WA Public Schools 2019 91% 91% 92% 92% 92% 92% 92% 
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Human Resources 
 

The staff of Riverside ESC continues to be characterised by dedication, stability and professionalism. The increase in enrolments 

necessitated the appointment of additional staff. During 2020, a team of 12 teachers and 39 education assistant were supported in 

their full and part-time roles by Principal Jim Douglas, Deputy Principal Tamarra Rekman, Manager Corporate Services Janet Marter, 

School Officer Tara Yates, IT specialist Astrid Morris, school librarians and cleaning and maintenance staff – a very capable and 

professional team. 

In addition, our students are supported by a School Psychologist and School Chaplain. 

All teaching staff meet the professional requirements to teach in Western Australian public schools and can be found on the public 

register of teachers of the Teacher Registration Board of Western Australia.  

Due to COVID-19 Professional Development for staff was not permitted. However, all staff were required to become conversant with 

video-conferencing programs such as Zoom, Webex and Microsoft Teams – all vehicles that were utilised to support collaboration 

between colleagues and participation in meetings and online learning. 
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Section 2: Curriculum and School Priorities 
 

During 2020, Lisa Rodgers (Director General, Department of Education) released new initiatives that will guide strategic direction 

and planning for public schools throughout 2020–2024. These are:  

 Every Student, every classroom, every day - Strategic directions for public schools 2020–2024 

 Building on strength Future directions for the Western Australian public school system; and  

 Focus 2020.  

Riverside ESC staff have been briefed on these new initiatives and are already conversant with the Department’s Classroom First 

strategy.  

Classroom Plans must still reflect:   

 Conscious effort and commitment towards continual school improvement, 

 Effective change management process, and  

 An alignment to the school’s Business and Operational Plans.  

The Literacy, Numeracy, and Health and Wellbeing curriculum priorities are reflected in each student’s Individual Education Plan 

(IEP). IEP progress reports are delivered to parents twice a year, at the end of each Semester.  

The subject of Science & STEM provides a valued opportunity for students to further integrate and apply their new-found abilities. 

Lessons promote exploration, investigation and research skills with an emphasis on technology.  
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Priority Learning Area: NUMERACY 

Desired Learning Outcomes 

Student’s individual learning needs and styles are supported and planned for by Individualised Education Plans (IEPs). IEPs are 

written each semester for every individual student. ‘Scope and sequence’ data aids in determining next steps for student’s 

development and competency in the area of Mathematics. This is then utilised to track student progress. 

Teaching Methodology/Programmes 

Although each student’s educational needs differ, every student participates in learning experiences within the curriculum strands of 

number and algebra, measurement and geometry, statistics and probability. 

Mathematical skills are taught explicitly with a minimum of 5 lessons a week in every classroom. Concepts are explored through 

theory and practical lessons. Teachers use a range of resources such as concrete materials, E-Board activities, iPad maths 

applications and black line masters to meet the students individualised goals. Opportunities for cross-curricular learning are utilised 

in lessons such as Science, STEM, Cooking, etc. 

Programs are developed that target students’ specific needs, exposing them to a wide range of concepts whilst targeting their 

individual goals. Activities are planned so that student outcomes can be broken down into small steps, reinforcing and building on 

prior knowledge whilst working to set goals.  

TEACCH Style Rotations: A number of classrooms engage in teach style rotations where students rotate around activities set up in 

the classroom, some independent and some one on one activities with a teacher or education assistant to address individual 

mathematics goals. (TEACCH is ‘Treatment and Education of Autistic and Related Communication-Handicapped CHildren.’)  

Resources 

Riverside ESC has a wide range of materials that ensure students are engaged in a variety of ways, catering to each specific learning 

style. 

Concrete materials (games, puzzles counters), interactive resources (cutting and crafts), technology (E-Board and iPads), sensory 

activities as well as a range of text books ensure that students can get as many different ways to engage with their learning allowing 

for repeated instruction in an interactive and fun way. 

Highlights 

Whole school planning and reporting: A curriculum reporting and assessment schedule has been developed to ensure that all 

teachers are delivering, assessing and reporting on the same curricular areas each semester. Number and algebra are covered in 

both semesters: Measurement and Geometry in semester 1 and Statistics and Probability in semester 2 throughout the school.  

Technology is a wonderful motivational enabler of learning. Students have access to iPads that are programed to meet their specific 

needs and goals with appropriate applications. They are engaged in virtual game-like activities that supplement hands on learning. 

The use of the Interactive Whiteboard also enables students to engage in a large variety of activities that incorporate all strands of 

the Maths learning area. Students learn through engaging with the whiteboard, by touch and dragging objects, and by singing. 

Evaluation Methodology 

o Scope and Sequence - used for planning and recording 

o SEN reporting - twice a year 

Issues Identified for Future Planning 

o Continue to research and develop or source a baseline test for maths to be utilised throughout the school  
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o Plan and carry out a whole school ‘Maths Day’ where students rotate around activities in each classroom within the 

school 

o Evaluate the need and benefit of using Maths ABLES assessments. Consider introducing the use of these 

assessments 

Involvement of Parents/Carers & Broader Community 

o Learning journey where parents and caregivers are invited to participate with their child to look through their work and 

programs within the classroom  

o Formal meetings with parents twice a year to formulate individual goals for student’s IEP’s.  

o Informal morning / afternoon tea with parents  

o Reporting to parents twice a year via SEN reporting program  

o Visits with therapists to set common goals between home and school  

o Working with therapists with students in the classroom to upskill staff on a variety of ways to support students in 

meeting their goals  
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Priority Learning Area: LITERACY 

Each student at Riverside ESC has specific individualised learning needs. Through each student’s Individual Education Plan (IEP) 

teachers, parents/carers and therapists are able to work together to improve educational outcomes.  Our main literacy areas, targeted 

under the English curriculum, are Language, Literacy and Literature. 

Desired Learning Outcomes 

To support teaching and learning the whole school explicitly teaches the PLD (Preventing Literacy Difficulties) literacy 

program by Diana Rigg, with assessments conducted each term.  Literacy is a priority learning area for the school; PM 

Benchmark testing and levels are assessed and recorded each term. We aim to have each student achieve their full potential 

for learning the following skills by the end of year 6: 

o Recognise and name each sound of the alphabet  

o Recognise and name each letter of the alphabet  

o Use correct letter formation when writing 

o Read and write and recite own address and telephone number  

o Read and write PLD sight words  

o Read and write PLD words progressing through different stages 

o Speak in a clear and consistent manner  

o Develop effective communication skills at students’ ability. This may include using alternative communication such 

as key sign, PECs and PODD. 

o Respond to instructions appropriately and accurately  

o Participate in group speaking and listening activities  

Teaching Methodology/Programmes 

Literacy teaching and learning is facilitated and supported through the use of various resources and teaching strategies. 

These include:  

o PLD (Preventing Literacy Difficulties) literacy program by Diana Rigg (Explicit Teaching) 

o PLD Literacy screens and assessments from K-6. Explicit assessment and teaching areas are phonological 

awareness, sight word knowledge, student’s spelling stage, explicit teaching of comprehension and speaking and 

listening (object based, event based and retell based). 

o PM Benchmark Reading assessment each term. 

o Individual PM reading. 

o Small targeted Guiding Reading groups which correlate to students PM Benchmark reading levels. 

o Use of technology to support learning e.g. smart board, computers and I-pads  

o Students read to a member of staff each day in every classroom  

o Use of school library by each class and students borrowing books 

o Explicit teaching of reading and literacy each day  

o Literacy activities incorporated into other cross curricular learning areas  

Major Themes & Activities 

During 2020, each class carried out its annual literacy and reading assessments, including PM, within the confines of a year 

interrupted by pandemic restrictions. The data collected from these assessments was recorded on a spreadsheet. Likewise, 

PLD assessments were also carried out with the continued recording of these assessment results throughout the year. 

The collected information provides each class teacher with a greater understanding of each student’s spelling, reading age 

and level of comprehension and understanding. This assists teachers to plan and implement learning programs that are 

individualised to meet the needs of each and every student. 



 

RESC 2020 Annual School Report  Page 9 

Resources 

 PLD (Preventing Literacy Difficulties) program by Diana Rigg  iPad Resources 

 PM Benchmark levelled reading books, CD’s and activities  Group listening set 

 Fitzroy Readers interactive program on Smartboard levels 1-
30 (Black Line Masters activities) 

 First Steps 

 Fiction texts (variety of books for young learners)  Language games 

 Non-fiction texts (variety of books for young learners)   Social stories  

 Internet resources  Language activities  

 Language puzzles  PODD communication aid 

Highlights 

 English morning held by each class  Book week dress up day  

 TEAACH style rotations implementation within the 
school 

 Diana Rigg assessment and recording 

 PM Benchmark assessment and recording  Purchase of new PM reading books 

Evaluation Methodology 

 Ongoing PM Benchmark Reading assessment. 

 The following PLD Literacy screens and assessments from K-6: 

o phonological awareness screen o student’s spelling stage assessment 

o student’s phonics spelling stage assessment o sight word knowledge assessment 

o comprehension assessment using specific readers  

 Language and literacy teacher assessment (object based, event based and retell based) 

 Alphabet: identifying letters and sounds  

 Ongoing Diana Rigg reading and spelling assessment 

 ABLES assessment    

 SEN reporting twice per year  

Learning Outcomes Achieved 

Individual Education Plans (IEPs) address each child’s unique learning needs and includes specific educational goals. Goal 

setting for students is carried out early in Terms 1 and 3. Parents are included in this process through IEP meetings. Explicit 

lessons are taught and students provided with opportunities to demonstrate their knowledge and understanding in a wide 

range of situations and settings. Individual performance is summarised in reports at the end of each semester.  

Issues Identified for Future Planning 

o Reflect on PLD assessment and PM assessment process of 2020. 

o Development of consistent teaching and learning programmes from K – 6 

o Moderation of class learning and assessment 

o Use of Ability Based Learning and Education Support (ABLES) 

Involvement of Parents/Carers & Broader Community 

o Parent English morning  

o Homework and ideas sent home to guide parents and carers for support of 

literacy at home  

2 Budding firefighters learn new words 
while putting out a huge fire. 
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Priority Learning Area: HEALTH & WELL BEING 

Desired Learning Outcomes 

Health and Well Being (HWB) is a school priority. HWB is taught daily by the classroom teacher and weekly by a specialist 

teacher, either as an explicit lesson or integrated across other learning areas. Lessons are targeted at student’s individual 

learning needs and have an individualised life-skills focus. The learning outcomes align with the aims of the Western 

Australian Curriculum, as outlined below:  

Develop the knowledge, understanding and skills to enable students to: 

 access, evaluate and apply appropriate information and resources to take positive action to protect, enhance and 
advocate for their own and others' health and wellbeing across their lifespan 

 develop and use skills and strategies to promote a sense of personal identity and wellbeing, and to build and 
manage respectful relationships 

 acquire, apply and evaluate movement skills, concepts and strategies to respond confidently, competently and 
creatively in a variety of physical activity contexts and settings 

 engage in and enjoy regular movement-based learning experiences and understand and appreciate their 
significance to personal, social, cultural, environmental and health practices and outcomes 

 analyse how varied and changing personal and contextual factors shape their understanding of, and 
opportunities for, health and physical activity locally, regionally and globally. 

Teaching Methodology/Programmes 

Explicit lessons are taught in the areas of Protective Behaviours, PATHS, grooming, physical education and gross and fine 

motor skills. HWB is integrated across other learning areas (Maths, English, Art), allowing for further consolidation of 

concepts. Students are supported by staff in the playground with social skills explicitly taught to assist students to 

successfully integrate within the larger combined-schools community. Skills taught in class are reinforced during recess and 

lunch by staff adopting protective behaviour language to shape behaviour responses throughout the day. 

Protective Behaviours, a component of HWB, teaches skills for life in order for children to feel safe, to be safe and keep 

safe. The personal resilience program aims to strengthen the resilience of children as they grow and develop, focusing on 

given children the life skills to protect themselves from abusive and potentially unsafe situations. The program incorporates 

a wide variety of explicit teaching and learning lessons that fall under the two themes of ‘we have the right to feel safe at all 

times’ and ‘we can talk to anyone about anything no matter what’. 

Promoting Alternative Thinking Strategies (PATHS) is a developmentally based program incorporating lessons and 

instructions that assist the facilitation of emotional literacy, self-control, social competence, positive peer relations and 

interpersonal problem-solving skills. Key objectives are to prevent and reduce behavioural and emotional problems with the 

curriculum designed to help students develop better self-control, self-esteem, emotional awareness, basic problem solving 

skills and friendships. A specialist teacher has taught the program weekly in all classes. 

Physical Education provides knowledge, understanding and skills for students to lead healthy, safe and active lives. In 

weekly lessons, students learn about their strengths and the simple actions they can undertake to keep themselves healthy 

and safe. Supported by staff, students attend afternoon sport sessions with mainstream students as well as whole school 

events like swimming lessons, sports carnival, winter sport interschool competition, and cross-country.  

Road Safety Education – Bicycle Track All classes participate in a Bike 

Education program. A range of modified bicycles are available to suit students 

of all abilities. 

Students are introduced to different riding surfaces, including synthetic tiger 

turf, the bicycle court and the custom made bike track complete with ‘road 

markings’ and signage. The program builds up to safe riding excursions 
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around the school and in the community. This program helps to develop balance, coordination, strength, fitness and 

confidence, providing longer-term safe access to many community activities. 

Major Themes & Activities 

The HWB curriculum has two overarching strands – ‘Personal, Social and Community Health Movement’ and ‘Physical 

Activity’. At RESC, these strands are incorporated with the following themes – Protective Behaviours, PATHS, Health and 

Physical Education. A wide range of activities are provided through explicit and integrated teaching, incidental 

reinforcement, modelling and special events. The community access programs allow students to consolidate their 

knowledge of classroom teaching and learning, enabling them to demonstrate their understanding in ‘real life’ situations. 

Resources 

o Department of Education Protective Behaviours 

o PATHS - Promoting Alternative Thinking Strategies 

o Jiggle Jam – Jiggle Jam is a fusion of dance and fitness disciplines along with cultural interpretations that has been 

designed to motivate children to move and enjoy exercise. It combines fitness with aerobics.  

o Integrated sport and events with Riverside Primary School 

o Grooming – students have their own grooming bags that include toothpaste, toothbrush and hair brush if required. 

Students are explicitly taught grooming skills and have access to their bags as necessary 

o Scope and Sequence – used to plan for student needs and report on student progress 

o Technology – each child has access to an IPAD and smart board resources to support student learning 

o Musical Playground - this auditory play space enables students to access musical instruments during supervised play 

times. The ‘sound’ playground is a fun and sense-stimulating activity zone with opportunities for exploration, 

improvisation and cooperation. 

Highlights 

o Day for Daniel – whole school protective behaviour day 

o Faction sport carnival 

o Swimming lessons 

o Infinite Limits Dance Company 

o Beach Carnival 

Evaluation Methodology 

o SEN reporting – twice a year 

o Scope and Sequence documents used for planning as well as recording student achievement 

o Abilities Based Learning and Education Support (ABLES). This program supports the teaching and learning of students 

with disabilities and additional needs. It provides an approach to effectively assess, monitor and respond to a student’s 

abilities by identifying the optimal resources that are known to improve learning, which can be adjusted as the learning 

needs of the student changes over time. 

Learning Outcomes Achieved 

Individual Education Plans (IEPs) address each child’s learning issues and include specific education goals. Goal setting is 

conducted in Term 1 and 3. Parents and therapists are included in this process through individual meetings. Goals are 

reported on at the end of each semester. 
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Issues Identified for Future Planning 

It is expected that Riverside ESC will continue to support Local Area Placement students with specific social and emotional 

needs. They will be supported, encouraged and explicitly taught HWB skills enabling them to effectively re-enter into a 

mainstream classroom. 

Increased support of students with sensory and behavioural needs: In addition to the sensory room the school is in the 

process of commissioning a de-escalation space in order to provide students with a safe space to calm down and self-

regulate. The staff will develop parameters for the use of the room and when it will be used as an alternative to the sensory 

room.  

Each class will continue to request high staff to student ratios to assist with student behavioural and sensory needs. 

Professional development will be required for all teaching and non-teaching staff along with specialist staff allocated for 

one-to-one sessions with individual students. 

Involvement of Parents/Carers & Broader Community 

o Learning Journey 

o IEP Meetings – use of input from parents and therapists to inform planning 

o Day for Daniel – whole school protective behaviour themed day linked to the Daniel Morcombe Foundation. 

o Breakfast Club – Foodbank WA supplies our school free of charge breakfast supplies to ensure that all our students 

have an equal opportunity to receive a wholesome, nutritious breakfast on a regular basis.  

o Community Access Program 

o Shopping Program 
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Protective Behaviours – Program and PB School Support 

Protective Behaviours is a mandated learning topic for all schools under the Department of Education.  

Desired Learning Outcomes 

Protective Behaviours Program – This program is embedded in the Health 

and Physical Education learning area of the Western Australian curriculum.  

The learning outcome is for each student to develop their understanding of 

the two themes and nine key concepts of Protective Behaviours in order to 

acquire the knowledge, beliefs and skills to make safe choices in real life 

situations.  

Protective Behaviours School Support - The school was awarded Teacher 

Development School (TDS) status for 2016-2017, acknowledging expertise 

in teaching Protective Behaviours (PB) across the school.  We developed a 

TDS team with roles including Administrator, Coordinator, Presenter, 

Resource maker and Connect manager. In 2018/19 we moved to a fee for 

service model in order to continue providing professional learning in the 

absence of TDS funding.  

The TDS team delivered a small number of off-site professional learning 

sessions. The intention of these sessions was to outline the key concepts of 

protective behaviours, advocate a whole school approach, inform staff of the 

latest developments in child protection policy, direct staff to the online training and resources provided by the department 

and to share our assessment document for PB. We completed weekly updates of the Protective Behaviours Connect 

Network giving lesson ideas and connecting staff with local PB events.   

Teaching Methodology/Programmes 

Protective Behaviours Program – Riverside ESC has adapted their whole school approach to the teaching of protective 

behaviours to best address the Western Australian Curriculum. Protective Behaviours is still a mandated program but 

teachers have been given the freedom to cover the key concepts where they believe they best fit to address the Health 

content descriptors in the curriculum rather than the previous system of one compulsory explicit lesson and one integrated 

lesson per week. PB has an allocated budget, coordinator, resource area, awareness day, visible message throughout the 

school. 

Protective Behaviours School Support – Important considerations in our planning and teaching methodology are the core 

statements of PB: ‘We all have the right to feel safe, all of the time’ and ‘We can talk with someone about anything, no 

matter what it is’. Our first task as presenters is to create a learning environment where our participants feel safe, where 

opinions and questions are welcome and where participants are actively encouraged to monitor how they are feeling and 

do something about it if they are uncomfortable. The topic of PB can be emotionally triggering and we purposefully structure 

our presentations to have hard hitting moments interspersed with humorous anecdotes and lighter moments.  

Our TDS team has developed a range of Professional Learning presentations to fit with the requirements of the school 

requesting support. Our aim is to directly address the needs of the school community by tailoring our presentations 

individually. Some schools need ‘the basics’ so we comprehensively explain the language and key concepts of protective 

behaviours. Other schools have had experience with the program and need us to direct them to the resources, curriculum 

links and update them on the current department policies. The PL sessions are designed to engage staff in practical and 

group planning activities. Information on curriculum links is provided as well as opportunities for questions and problem 

solving. We very deliberately match the content and class examples to the school’s specific context to increase the likelihood 

of program application.  The demand for Professional Learning tailed off in 2019 with the completion of the Royal 

Set up for onsite PL session 



 

RESC 2020 Annual School Report  Page 14 

Commission and the tendency within the department for topics/subjects to be the ‘hot topic’ for a time and then we move 

on to the next new thing. Despite this waning interest we still saw three schools for Professional Learning in 2019 and 

presented at one information display/stall. 

PB is kept front of mind with weekly updates through the connect community and through timely responses to questions 

and requests for support. 

Major Themes & Activities 

Protective Behaviours Program – Students with an intellectual disability have an increased vulnerability to sexual abuse. 

The Core Statements/Themes of PB are broken down into nine key concepts, including safe and unsafe secrets, body 

ownership, public and private, safety continuum and feelings that support students to avoid unsafe situations, make safe 

choices and engage in help seeking behaviours. The activities involve explicit lessons, staff updates at communication 

meetings, information for parents on enrolment, at IEP meetings and through the newsletter, and participating in Daniel 

Morcombe day in October of every year.  

Protective Behaviours School Support – The recommendations of the Royal Commission into institutional responses to child 

sexual abuse were released in 2018 followed by guidelines for Child Safe Organisations. These two significant child safety 

documents have lead many schools to acknowledge their role in actively and purposefully establishing safety focused 

policies, procedures, environments and education.    

A team of dedicated staff has continued to support program implementation in schools across the state. Our team worked 

across mainstream and special needs primary settings. We have purposefully developed working relationships with other 

professionals in the area of Protective Behaviours including Complex Learning and Wellbeing (Child Protection) staff, SSEN-

D, Safe4kids Inc., HPE Primary Network, Learning Area Partnership staff and Department of Health staff. These 

relationships have been mutually beneficial, enabling our team to keep up to date with current research, the latest 

developments in curriculum and policy within the department, as well as providing us with opportunities to communicate 

how Protective Behaviours is currently implemented in schools. Many of our professional learning sessions have come 

about directly from these networks. 

Resources 

Protective Behaviours Program – PB received a budget of $200 this year. The money was used to purchase the latest 

narrative books with a PB theme and early warning signs games.  

Highlights 

Protective Behaviours Program – The highlight was participation in Daniel Morcombe day. Staff and students wore red, and 

shared a ‘red’ themed afternoon tea. Classes completed safety lessons in class culminating in a sharing session and story 

reading.  

Protective Behaviours School Support – One of our team has been involved with a consultation group who is preparing the 

documentation that outlines how the Education Department will address the recommendations that have come out of the 

Royal Commission into Institutional Responses to Child Sexual Abuse. They ensure our schools are Child Safe 

Organisations. The process is a long one but we felt it was important that the perspective of special needs students and 

educators was taken into account when preparing the documentation. The working document was rolled out to some trial 

schools at the end of 2019 and we are waiting to hear how it was used in schools before the final document produced.  

Evaluation Methodology 

Protective Behaviours Program – Data is collected showing individual progress on our Protective Behaviours MIS document. 

The document is developmental in organisation and covers the key concepts of protective behaviours. Students receive a 

grading for each outcome from 0 – 4, ranging from no concept to independent.  
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Protective Behaviours School Support – Written feedback from all Professional Learning has shown our team to receive 

‘excellent’ or ‘very good’ feedback in all areas of PL delivered. The evaluation forms are assessed following each 

presentation and relevant adaptations incorporated into future presentations. We also monitor the usage of Connect 

community through Connect’s usage tracker – we are consistently getting between 50 – 100 uses per week and our 

membership has grown to over 1000 members.  

Learning Outcomes Achieved 

Protective Behaviours Program – The school has continued the process of reviewing ourselves as a child safe organisation 

and this has led to an increased use of child safe practices and focus on record keeping.  

Protective Behaviours School Support – The learning outcomes are identified at the start of each presentation and revisited 

at the end during question and answer time. The achievement of the learning outcomes is reflected on PL evaluation sheets 

and through the usage of the Connect Community. Depending on the length of the presentation our intended outcomes are 

as follows: 

 Outline the key concepts and language of the PB program 

 Identify and access the Ed Department teaching and learning ideas kits 

 Outline support provided by Protective Behaviours Connect Community 

 Trial classroom applications and make curriculum links 

 Outline strategies for whole school implementation 

Issues Identified for Future Planning 

Protective Behaviours Program:  

 Delivery of priority related documentation at the beginning of each school year including identification of staff 

requiring training. 

 Formalising staff induction processes for new staff and staff commencing employment through the year.  

Protective Behaviours School Support:  

 The program will continue as a user pays system. The school will have to consider the degree to which it can fund 

the additional staffing necessary to promote the program and maintain the community.  

 The Child Safe Organisation self-assessment and review tool produced by the Commissioner for Children and 

Young People will be replaced with the self-assessment tool produced by the department when it is released. 

Involvement of Parents/Carers & Broader Community 

Protective Behaviours Program – Parents are introduced to the PB program on enrolment and during IEP or class meetings. 

PB parent workshops are promoted in the newsletter and on the website along with positive safety messages in notes home 

for related incursions and Daniel Morcombe day. All classrooms and the administration area have outward facing posters 

promoting parent awareness of the two themes of protective behaviours. 

Protective Behaviours School Support – We advocate and promote the use of the Parent Information Booklet, produced by 

the Department, and encourage schools to inform and involve their school community in the program to best support student 

safety.  
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SCIENCE 

Students undertake thematic units which cover understanding across all 

four science strands during the year: biological science, earth and space 

science, chemical science and physical science.   

Desired Learning Outcomes 

Currently all classrooms continue to have a weekly science 

lesson with a support teacher with the aim of students 

developing an understanding of the world around them. 

Students undertake thematic units across the four strands.  

Science outcomes are developed for each of three competency 

levels: Science Understanding, Science as a Human 

Endeavour and Science Inquiry Skills. These are tailored to the 

needs of our students by referring to the WA Science 

Curriculum as well as the ABLESWA assessment reports and 

the accompanying curriculum. Also, where possible curriculum 

outcomes from the learning area of Digital and Design 

Technology are integrated in science lessons.  

Teaching Methodology/Programmes 

The school’s science program continues to utilise Primary Connections units, which are aligned with the Australian 

Curriculum. This Primary Connections programme supports our school priority areas of English and Health, Safety and 

Wellbeing as it focuses on developing literacy and promotes co-operative learning. The Primary Connection units are 

adapted to meet the varying needs and levels of our students by referring to student ABLESWA reports and the 

accompanying curriculum.  

Major Themes & Activities 

 Covid-19 and its associated restrictions has had an impact on school operational plans for 2020, consequently limiting 

opportunities for the implementation of some focuses and activities, with regard to STEM curriculum, howeve1r these will 

be rolled over to 2021. 

These were as follows: 

 Design Technology: Classroom STEM projects   

 PL – promoting technology in early close sessions  

 School STEM Day to celebrate Science Week 

Resources purchased this year again have expanded on existing resources rather than purchasing new products e.g. 

OSMO, Blue-bot/Bee-Bot accessories, and Lego.    Also, some STEM equipment, was in need of replacement due to no 

longer being fully operational due to ‘wear and tear’ over time e.g.  robotic items such as Bee-Bots and Code-a-pillars.  New 

purchases for STEM resources this year were 4 x iPads, which finally arrived in Term 4, these were purchased to assist the 

STEM teacher to plan and conduct lessons with required Technology apps e.g. apps to operate robots, coding apps.  

Previously, the STEM teacher was reliant on classroom iPads which meant specific technology apps had to be downloaded 

across to all classroom iPads which was time consuming and at times costly.  
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Riverside ESC continued to be a registered Waste Wise School in 2020, with the maintaining of sustainable practises within 

our school environment. These include paper recycling and the reusing of fruit and vegetable scraps through the worm farm, 

as well as utilising the worm farm products (fertiliser) in the school vegetable garden.  

Again, this year the major focus for the STEM teacher was to integrate design technology into the science teaching 

programme. The topic across all classrooms in Semester 1 was ‘Materials’ with the goal of developing students 

understanding of different materials and their properties and their uses, this is a focus in both the Design Technology and 

Chemical Science curriculum across year levels. The underlying theme was sustainability of different materials, their ability 

to be reused and recycled or the need to reduce their use in our society, and possible alternative solutions. 

Resources 

o Replacement bee-bot, replacement components to ‘Little Bits’ set. 

o Lego building blocks set. 

o Bee-bot accessories e.g. road construction kit, set of bee-bot penholders, set of bee-bot bull dozers 

o Osmo: Little Genius Starter Kit 

o 4 x iPads 

o 10 port charging station for iPads and Dash robots. 

o Consumables required to carry out science investigations as part of teaching Primary Connection Units and Design 

Technology e.g. bulbs, batteries, fuses, tape, wire, assortment of paper and cards, seedlings, popsticks, matchsticks, 

plasticine, baking soda, vinegar, food colouring 

Highlights 

Some of the highlights this year were 

o The purchase of a set of 4 x iPads 

o Decision to purchase a set of laptops in 2021 to develop student ICT skills 

o The continuation of the ‘Worm Farm’ Program  

o Registered ‘Waste Wise’ School for 2020 

Evaluation Methodology 

Students in Science and Technology are evaluated and assessed using work sample, and observations and check lists 

based on their IEP’s.   

Riverside ESC continues to assess students using the ABLESWA Assessment Tool, students identified at ABLES levels 

are assessed twice a year. This assessment provides valuable planning information across all learnings, as it places 

students at the current level on ABLESWA curriculum, as well as those students who are on the early years of WA 

Curriculum. 

Learning Outcomes Achieved 

Individual Education Plans (IEP’s) address each child’s individual learning needs and includes specific science and 

technology educational goals. Goal setting for students is done early in Term 1 and Term 3.  Science and Technology 

lessons are planned and taught around these specific goals and students provided with opportunities to demonstrate their 

knowledge and understandings. These goals are reported on at the end of each semester. 
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Issues Identified for Future Planning 

STEM will continue to be a focus for 2021 as 

stated in Focus 21, to not only engage 

students but to continue to develop their skills 

through the new K-10 Curriculum resources.  

Again, this will require staff to attend PL as 

well as provide continued PL within the school 

setting. The proposed purchase of a set of 

laptops in 2021 will also assist with the 

development of student ICT skills.   

The ongoing growth of student enrolments 

has stretched resources, such as the ratio of 

students to available iPads. At the same time 

some of our technology has aged and needs 

replacement (e.g. some iPads can no longer 

update apps to operate some robots.)  

Additionally, some items are suffering from 

wear and tear and are no longer fully 

functional, which raises questions of repair or 

replace. Future STEM budgets need to take 

this into consideration. 

Involvement of Parents/Carers & Broader 

Community 

Many Science and Technology highlights are 

communicated to parents/ carers and broader 

community in the school newsletter, on the 

school website, or during parent visits to 

classrooms.   
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Behaviour Management 

Introduction 

Our school is recognised as a leader in behaviour management for students in an education support environment. Our individualised 

behaviour management plans are developed in consultation with all partners to a child’s development: parents/carers, school leaders, 

health support professionals, government services and the student her/himself.  

We do not tolerate intentional violence, whether it be directed to other students, staff or anyone else. Our physical interventions are 

limited to measures essential to maintaining the health and wellbeing of the student and their school micro-community. Our 

documentation is transparent within the bounds of confidentiality; and our intentions and interventions are designed to support 

ongoing engagement by each student in their specialised learning program. As such, we are in full conformity with the Department 

of Education guidelines. 

Desired Learning Outcomes 

The Student Behaviour Management Policy (draft) was developed to provide all students the opportunities and tools to make positive 

and safe choices. At Riverside ESC, we recognise that providing students with interventions, strategies and processes that promote 

self-regulation supports the acquisition of the skills required to be respectful and successful members of the school and wider 

communities. 

Teaching Methodology/Programmes 

The new behaviour management guidelines reflect a values-based approach rather than a rules-based approach. The draft 

guidelines have been trialled across all classrooms. 

Resources 

Riverside ESC has a wide range of materials that ensure students are engaged in a variety of ways, catering to each specific learning 

style. 

Concrete materials (games, puzzles counters), interactive resources (cutting and crafts), technology (E-Board and iPads), sensory 

activities as well as a range of text books ensure that students can get as many different ways to engage with their learning allowing 

for repeated instruction in an interactive and fun way. 

Highlights 

Technology: Students are allocated individual iPads that are programed to meet their specific needs and goals. iPads can be a 

fantastic motivator for learning as students are engaged in ‘game’ like activities that supplement their hands on learning activities. 

The use of the Interactive Whiteboard enables students to engage in a large variety of activities that incorporate all strands of the 

Maths learning area. Students get to learn through singing and engaging with the board by touch and dragging objects.  

Café ESC: Students use the ‘café’ experience to take orders from staff, plan a shopping list, use the community access program to 

shop for supplies and then cook and use budgets to keep track of costs. This allows for staff to experience a delicious drink and 

snack each week whilst providing students with valuable hands on life skills of cooking (measurement) and budgets (number – 

money). Links with other learning areas embedded within this program. 

Evaluation Methodology 

o The three behavioural expectations (be safe, try your best, show kindness) are reflected in both classroom and 

individual behaviour management plans 

o Increase in positive behaviour incidents recorded onto Integris 
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o Decrease in negative behaviour incidents recorded onto Integris 

o Individual classroom anecdotal records 

Issues Identified for Future Planning 

o Continue to research and develop or source a baseline test for maths to be utilised throughout the school 

o Continue to develop a method of moderation of teaching and learning from K-6 

Involvement of Parents/Carers & Broader Community 

o Learning journey where parents and caregivers are invited to participate with their child to look through their work and 

programs within the classroom 

o Formal meetings with parents twice a year to formulate individual goals for student’s IEP’s. 

o Reporting to parents twice a year via SEN reporting program 

o Visits with therapists to set common goals between home and school 

o Working with therapists with students in the classroom to upskill staff on a variety of ways to support students in meeting 

their goals 

 

Positive Behaviour Support Program 
 

This year we have aligned with mainstream and introduced the Positive Behaviour Support Program. In 2019 Riverside PS introduced 

a matrix of desirable behaviour to be displayed by students. Each week we promote one specific behaviour focus.  

We begin each week with a PBS Assembly on Monday mornings in the undercover area, where the previous week’s behaviour is 

reviewed and this week’s focus is introduced. Each class delivers three short lessons throughout the week to reinforce the desired 

behaviour. The lesson plans are written by members of the PBS Committee and emailed out to all teachers each week. 

Throughout the week, staff award ‘Gotcha Tickets’ to students displaying the desired behaviour. A tally of tickets awarded is kept in 

each classroom. Every Friday, teachers send their tally total to the administration office and up to six tickets with individual student 

names, to enter the draw held the following week. At the PBS assembly on Monday mornings, two student names are drawn out and 

those students are awarded a voucher for the school canteen. 

In addition to this, students are set a target for ‘Gottcha Tickets’ awarded as a school group. For example, ‘eight thousand tickets by 

week six’. When the target is reached students enjoy a reward as a whole school. This year we have celebrated reaching our targets 

with a movie afternoon, crazy hat day, extended play times and a sports afternoon on the oval. 

Overall student behaviour in and around the school has improved, and 

students are gaining a deeper understanding of why certain behaviours 

are desirable. This has been a positive step in whole school behaviour 

management and will continue into 2021.    

 

 

 

CRAZY HAT DAY - A LOT OF FUN 
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Section 3: School Highlights 
 

Incursions, excursions and special events help our students to generalise their skills across all environments. They are a valued 

component of RESC’s education activities and vary from year to year depending on the needs of the student cohort and available 

resources. 2019 was marked by some colourful highlights that are summarised below. 

THE ARTS: Visual Art & Dance 

Pedagogical justification 

While classroom teachers have always taught the arts to their 

students at our school, it was decided that a specialist Arts 

teacher would be employed to deliver the Arts program as a 

DOTT teacher in 2020.  

About the program 

In Semester 1 the focus was on Visual Art, while in Semester 

2, the focus was on Dance. During Visual Art lessons, students 

explored the art elements of line, shape, colour and texture 

while creating artworks. Younger students (K-3) enjoyed 

learning how to make the secondary colours by mixing two 

primary colours together as well as creating interesting 

artworks by using different types of natural and man-made 

textures. Older students (4-6) explored creating shades and 

tints by mixing black or white to a colour, as well as using 

natural and expressive colours in art.  

During Dance, younger students learnt to create simple dance 

movements to music while exploring locomotor and non-

locomotor movements, concentrating on body awareness and control. Older students focused on creating their own dance sequences 

based on a theme or idea while working in groups. 

In addition to these practical components, students have also learnt about a variety of artworks and dances from around the world. 

Benefits for students of RESC 

Our students have learnt to express their opinions and thoughts about artworks and dances that they have observed in a considerate 

and respectful manner. Their confidence in their creative abilities has developed over the year and they have become more open to 

trying new things.  

Older students have been developing their communication skills by working in groups and sharing ideas in order to plan and create 

dance sequences together. 

KEY WORD SIGN 

Pedagogical justification 

Key Word Sign has been taught as the school’s LOTE program for a number of years. It is an effective way of communicating that 

uses hand signs to represent the key words in a sentence at the same time as the words are spoken. This supports communication 

and language development as it builds upon natural gestures and body language. 
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About the program 

It was decided that Key Word Sign would be taught as a LOTE program by a DOTT teacher in 2020. Signs were grouped into the 

following categories: conversational, colours, feelings, actions, descriptions, animals, food, objects, people and places. The DOTT 

teacher introduced and taught a category of signs during the LOTE period and these were reinforced by the classroom teachers who 

all received a list of words with accompanying visuals of how to model the sign. During the LOTE lessons, Key Word Sign was taught 

in various engaging ways. The teachers read story books, modelling the signs while the students imitated her and the students sang 

songs while demonstrating signs for the key words, some of which were performed at assemblies. Students also played matching 

games, Bingo and memory games during lessons.  

Benefits for students of RESC 

Key Word Sign has been beneficial for our students in that those with communication difficulties have learnt a way to express their 

thoughts or requests and be understood by teachers and other students. Students also developed body awareness and fine motor 

skills by concentrating on performing the signs correctly.  

Transition Program for Year 6 

The graduating students at Riverside Education Support Centre participate in transition excursions that begin in term 3 and provide 

the opportunity for students moving into the various high schools across the area to get to know the staff, the destination school 

dynamics and transitioning students from other schools. 

The Destination-High School transition teams visit Riverside ESC mid-year, they observe students and receive documented learning 

and behaviour plans from teachers. Students visit their future high school a number of times in terms three and four where they are 

given a tour of the school, participate in various activities, access facilities such as the canteen and interact with the staff and existing 

students, some of whom they know, over break times. 

Student anxiety, evident in initial discussions around high school, decreased over time, as students participated in transition activities 

and highlights the effectiveness of the Year 6 transition process. 

Destination schools include but are not limited to Halls Head College ESC, Coodanup College Specialised Learning Program – 

Autism (SLP-A), and the recently opened Coastal Lakes College. 

Daniel Morcombe Day 

Riverside Education Support values the well-being and personal safety of students and staff, through an emphasis on the 

development of Protective Behaviours and Personal Management skills, as outlined in the Australian Curriculum learning area Health 

and Well Being. 

An important date on the school calendar each year is Daniel Morcombe Day. This day serves as an opportunity to reinforce the 

message of personal safety but also engages students in specific activities focusing on being responsible for their own safety. This 

year the activities were broken into two age groups. Students in our lower years focused their attention on ‘feelings’, ‘early warning 

signs’, learning a safety dance and the correct terminology for their body parts. Whereas our senior students focused on ‘reacting to 

unsafe feelings’, ‘safe internet use’ and ‘safe choices and feelings’. 

The story of Daniel is told to the students reinforcing the important safety message. A ‘Red’ afternoon tea is provided to the students 

allowing them to relax after an intense morning of activities designed to reinforce the message of staying safe at all times. 
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POSSUM CAFÉ (An Enterprise Project) 

The Possum Café, previously known as Café ESC, is a classroom-based, in-school enterprise activity that involves students 

participating in a range of real-life, hands-on activities associated with operating a café. All students participate in whole class 

activities that involve menu development, budgeting and marketing, and activities that include food preparation, customer service, 

money handling and dish washing are done on a rotational basis.  

In 2020, the café was operated from Room 4, branching out from being a delivery service to one in which customers attended the 

classroom for purchases, providing students the opportunity 

to practice a broader range of customer service and money 

handling skills. 

Highlights of this year’s café project were the increase in 

customers, particularly staff from the mainstream school, 

who were very supportive of both the students and the café, 

and the opportunity for the café to support our Bali school 

by donating the profits of one week’s café takings to assist 

in buying much needed resources for their students. The 

funds raised from the café will go towards a classroom 

excursion at the end of the year and the purchase of 

equipment to expand and improve this worthwhile program. 

 

 

Riding for the Disabled 

RDAA (riding for the Disabled Association of Australia Ltd) provides therapeutic 

and recreational equestrian experiences for people with disabilities. Riverside ESC 

and RDAA have maintained an active relationship over several years, which have 

enriched student’s physical, emotional and psychological well-being programs.  

This program runs semester long for years 1-3 and students are provided with 

opportunities to learn how to interact, groom and ride horses. In educational 

parlance, the purpose of the excursion is “to develop fine and gross motor skills, 

oral language, social skills and skills pertaining to community access and 

involvement’.  

It is a very popular activity, made possible with the generous assistance of 

Mandurah Murray Mayday Club to cover insurance costs.  
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Section 4: Management 

Several areas of development in 2020 have contributed to Riverside ESC’s continued evolution as an Independent Public School 

(IPS). RESC proudly recognises the contributory work of the School Board, P&C, active parents and carers, and the professional 

staff of both schools. 

School Board 

RESC is supported by an involved, committed School Board. Despite COVID restrictions, the combined School Board met 5 times 

during 2020, chaired by the Honourable David Templeman MLA (community representative.  

As in previous years, the School Board has ongoing concerns about traffic control around the school. Riverside ESC has a high staff-

to-student ratio and the great majority of parents either deliver their children to school by car or via the bus service. Across both 

schools, parents concern for their child’s safe passage to and from school have exacerbated traffic volume and caused significant 

parking and traffic stress, compounded by insufficient staff parking. The opening of nearby commercial and professional premises in 

2019 has added a new level of difficulty. The Board is monitoring the situation and has informed the Department of Education. The 

solution lies in large part with local government and with the provision of funding. 

The Board has worked with principals and school staff throughout the year to bring home to parents two very important messages: 

1. Riverside Schools is an inclusive community where discrimination will not be tolerated; and 

2. The provision of a safe workplace for staff, students and visitors is and shall remain high priority. 

Business Plan and Marketing 

After a successful 2019 School Review, planning for the next Review cycle has commenced. Consultation with staff has been limited 

due to COVID-19. It is anticipated that planning with gain traction during the 2021 school year. 

As part of the school’s planned marketing initiative, RESC booked a booth at John Tonkin College ESC-hosted 2020 Disability Expo, 

held with the generous support of Mandurah Forum where the event was located. Our booth was one of the best on display, with 

staff fielding a broad array of inquiries about the education of children with disabilities. 

A concerted effort has been made to move to a paperless system for communication to our parent-carer community. School 

newsletters, for example, are now sent by email. 

Policies 

Riverside ESC administrative and professional practice is managed in accordance with the policies and guidelines of the 

Department of Education. Regular updates are conveyed to all staff. 

In addition, policies are developed that are specific to the mandate and operations of Riverside ESC as a unique entity. These 

include documents focussing on behaviour management, visitor induction and code of conduct, child safe induction updates, 

CCTV, therapist visitation and outcomes, and more. 

Targeted Initiative Funding and Grants 

Riverside ESC received the following funding support for 2020: 

 School Psychologist – the 2020 allocation was (0.16 FTE), the actual 0.20 cost was $23,876 for the year..  

 The PALS (Partnership Acceptance Learning Sharing) 2020 grant was suspended due to COVID-19. The grant assists 

Riverside ESC to integrate learning about Aboriginal culture and traditions into curriculum activities and uses the Aboriginal 

Cultural Standards Framework to align current practice.  
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Capital Resources & School Improvements 

Riverside ESC received $26000 from the Department for school maintenance projects.  The projects/improvements were identified 

and managed by the Primary school. 

Traffic congestion, staff parking, on-street parking and pedestrian safety remain very significant safety concerns. Both schools 

continue to advocate for support from the City of Mandurah, Main Roads and the Department of Education for improvements to be 

made. 

Budget and Financial Management 

An annually reviewed Memorandum of Agreement between Riverside PS and Riverside ESC establishes an equitable arrangement 

for the sharing of costs associated with managing the shared campus. 

See the EOY Financial Report on the last page of this Report for a summary of 2020 financials. 

School Survey 

A Parent/Carer/Staff survey was conducted in 2019, highlighting the ongoing good work of our school. The survey confirmed 25% of 

responders recorded “Agree” to the school performing well and 69% recorded “Strongly Agree. This compares to 2016 survey 

outcomes of 13% and 87% respectively. In 2019, one family recorded “Strongly Disagree” to all but one question. We understand 

that for this family, some of their expectations were not compatible with what we are able to provide. 

RESC is seen to be providing a functional, effective and encouraging learning environment for students, supported by a high level of 
communication and resourcing. 

The next survey will be carried out in 2021. 

Combined Schools P&C 

P&C opportunities for face-to-face fund raising activities were limited due to COVID-19 restrictions. The generous offer of a ‘buy one 

get one free’ new school uniform shirt from the P&C was taken up by most RESC families.  

The commitment, energy and hard work of the combined schools P&C Committee and its supporters is deeply appreciated.  

Recently, funds were allocated for awnings to be added to the School Canteen, now named ‘The Snack Shack’. The name has been 

complemented by addition of an indigenous name Mereny-Miya (literally ‘Food-Home’). Sales increased steadily throughout 2019 

but like all small businesses, 2020 was a difficult year. 

Information was not available about the scope of 2020 activities and projects at the time of publication. From all activities in 2019, 

the P&C raised $16,000 and contributed to the following projects: 

• Champion Life program for both schools  

• Technology upgrades e.g., smartboards  

• Learning Pods for ESC   

• Year 6 camp  

• Kiss and Drop Signs  

• Flag Posts  

• Fans for our undercover area  

• Internet Data Ports for the canteen and undercover area 

• Interschool basketball uniforms  

• Awnings for the canteen 

• Awards and Ribbons for Athletics Carnival and Cross 

country  

• Rec Room top ups  

• Sun protection cream for all classrooms  

• The Snack Shack sign 
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Financial Summary 
31 December 2020 

 

1 1,350.00$                       1,350.00$                       

2 4,877.00$                       4,877.00$                       

3 -$                                 -$                                 

4 4,690.00$                       4,690.00$                       

5 -$                                 -$                                 

6 1,545.00$                       1,545.40$                       

7 440.70$                          440.70$                          

8 3,348.00$                       3,348.24$                       

9 30,000.00$                    30,000.00$                    

10 -$                                 -$                                 

11 Farm Revenue (Ag and Farm Schools only) -$                                 -$                                 

12 -$                                 -$                                 

46,250.70$                    46,251.34$                    

51,775.00$                    51,775.41$                    

Student Centred Funding 253,888.72$                  253,889.08$                  

351,914.42$                  351,915.83$                  

3,883,589.00$              3,883,589.00$              

4,235,503.42$              4,235,504.83$              

Locally Raised Funds10,917.00$       

Student Centred Funding253,889.08$     

Other Govt Grants1,986.10$         

Other  3,348.24$         

Transfers from Reserves30,000.00$       

300,140.42$     

1 15,309.70$                    10,610.86$                    

2 -$                                 -$                                 

3 29,196.00$                    27,334.46$                    

4 14,385.00$                    10,479.82$                    

5 107,331.82$                  80,729.41$                    

6 13,636.00$                    12,540.25$                    

7 -$                                 -$                                 

8 5.00$                               4.39$                               

9 172,051.00$                  108,185.55$                  

10 -$                                 -$                                 

11 -$                                 -$                                 

12 Farm Operations (Ag and Farm Schools only) -$                                 -$                                 

13 Farm Revenue to CO (Ag and Farm Schools only) -$                                 -$                                 

14 Camp School Fees to CO (Camp Schools only) -$                                 -$                                 

351,914.52$                  249,884.74$                  

3,562,399.00$              3,562,399.00$              

3,914,313.52$              3,812,283.74$              

(0.10)$                             

Bank Balance 564,706.39$                                 
Made up of: -$                                                

1 General Fund Balance 102,031.09$                                 
2 Deductible Gift Funds -$                                                
3 Trust Funds -$                                                
4 Asset Replacement Reserves 463,893.31$                                 
5 Suspense Accounts (0.01)$                                            
6 Cash Advances -$                                                
7 Tax Position (1,218.00)$                                    

564,706.39$                                 Total Bank Balance

Cash Position as at:

Residential Boarding Fees to CO (Ag Colleges only)

Cash Budget Variance

Total Forecast Salary Expenditure

Total Expenditure

Total Goods and Services Expenditure

Other Expenditure

Buildings, Property and Equipment

Curriculum and Student Services

Total Salary Allocation

Total Funds Available

ActualBudget

Residential Operations

Total Locally Raised Funds

Fundraising/Donations/Sponsorships

Opening Balance

Total Cash Funds Available

Camp School Fees (Camp Schools only)

Expenditure - Cash and Salary

Payment to CO, Regional Office and Other Schools

Administration

Lease Payments

Utilities, Facilities and Maintenance

Professional Development

Transfer to Reserve

Transfer from Reserve or DGR

Residential Accommodation

Other State Govt/Local Govt Revenues

Revenue from Co, Regional Office and Other Schools

Riverside Education Support Centre
Financial Summary as at

Actual

27 January 2021
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