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Section 1: School Overview
Introduction
Riverside Education Support Centre (“Riverside ESC” or “RESC”) is a specialised school which operates on the same campus
as, and in collaboration with, Riverside Primary School. Our school specifically caters for students with intellectual and physical
disabilities and provides individualised education programs in an inclusive setting.
Enrolment numbers continue to fluctuate because of family movements and events outside of the school’s control. Census
numbers show 57 for 2016, 54 for 2017 and 51 for 2018 in what appears to be a downward trend. By August 2018, enrolments
increased to 53 and more than 60 students are expected to commence schooling at Riverside ESC for the start of 2019.
Students at Riverside ESC present with a range of complex needs that impact upon their learning abilities. Barriers to full access
to and participation in the Australian Curriculum and school life present a range of academic, social-emotional and personal care
challenges. Our goal is to reduce the impact of such barriers, explore and address each individual’s full potential, and prepare
them to embrace and make choices about future pathways to learning and life beyond our primary school environment.
Riverside ESC was recognised as an Independent Public School by the WA Department of Education (DoE) in 2011 and has
continued its semi-autonomous growth and direction over the ensuing years. Toward the end of 2015, the school was
comprehensively reviewed by DoE and subsequently recognised for its excellent work in the delivery of high quality, wellresourced and individual-focused education. Although a review was due in 2018 as part of the Department’s triennial review
procedure, changes to the review format have delayed implementation. The school has subsequently been notified the next
Review will take place in Term 4 of 2019. Our staff look forward to the outcome as an opportunity for reflection and input to future
planning.
The teaching staff have maintained focus on identified Priority Areas for learning, being Numeracy, Literacy, and Health, Safety
and Wellbeing. Science is also a major focus, supported by a dedicated Science teacher. Reports on these subject are available
in Section 2.

Report Context
This school report forms part of our commitment to active and open communication with parents and carers, and fulfils one of the
reporting requirements of the W.A. Department of Education. The report, although designed as a stand-alone document, is one
part of an array of documentation available to inform the school community about Riverside ESC activities, achievements and
planning. To gain maximum benefit from this report it should be considered alongside the School Business Plan, information
bulletins, newsletters and other documents.
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Student Enrolments and Attendance
Enrolments
The school started the year with 51 students from Kindy to year 6, rising to 53 in Semester 2. Five students graduated from year
6, moving to local high schools. The transition for these students was well supported during the school year with several
orientation sessions, administration information sharing and ongoing teacher meetings.
Semester 2
Primary (Excluding Kin)

2014

2015

2016

2017

2018

61

45

52

53

53

Of the 53 students, 34 are male and 19 percent are female. 28 percent of enrolments are of aboriginal descent.

Student Attendance
Students enrolled at Riverside ESC present with a wide and complex variety of health concerns, diagnoses and physical
disabilities which may impact student attendance. Overall attendance for students rose to 86.6% in 2018 (compared to 85.7%
last year, 83.2% in 2016 and 85.5% in 2015). Although still lower than the state average of 92.6% for 2018, the continued upward
movement is indicative of an effective targeted engagement aimed at facilitating increased participation. The variance with the
state average is due in large part to the high number of health-related events and extended recuperation periods that accompany
our student cohort, and by lesser extent to social circumstances faced by some student families and their supporting agencies.
In 2018 the absence of some students who required extended medical leave due to surgery and hospitalised illnesses greatly
impacted the overall student attendance data.
Parents/Carers of students who are absent for consecutive days are telephoned by the classroom staff to attain an explanation
for their child’s absence. Where absenteeism falls below 80% for any individual student, an Individualised Attendance Plan is
written by the classroom teacher, endorsed by the Student Services Coordinator and signed off by the parent. Individualised
approaches to each case have shown to be the most effective method for re-engaging students with school attendance.
Attendance is facilitated by the School Bus Service, without which many of the students would be unable to attend RESC.
Nevertheless, it is a challenge for some students to be able to attend on a regular basis, as depicted by the chart and table below.
The following attendance tables and charts were prepared using information provided by the Department of Education (Schools
Online):
Primary Attendance Rates
Attendance Rate
RESC

WA Public Schools

2015

85.5%

92.7%

2016

83.2%

92.6%

2017

85.7%

92.7%

2018

86.6%

92.6%
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Attendance Percentage – Primary Year Levels
Attendance Rate
PPR

Y01

Y02

Y03

Y04

Y05

Y06

2016

85%

85%

76%

82%

90%

81%

86%

2017

83%

88%

90%

81%

90%

87%

82%

2018

82%

91%

94%

89%

77%

92%

84%

WA Public Schools 2018

92%

92%

93%

93%

93%

93%

93%
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Human Resources
The staff of Riverside ESC continues to be characterised by dedication, stability and professionalism. Following the realignment
of school funding for the start of 2018 and reduced enrolment, five staff (2 teachers, 3 EAs) had to be released, all
subsequently finding appointments at other schools. During the year enrolment numbers picked up, consequently staff numbers
grew to finish with exactly the same totals as for 2017, albeit with a slightly different role configuration. Also, the Deputy
Principal position was expanded from 0.6 FTE to 0.8.
41.3 FTE staff, appointed to a total 50 roles, were employed in various capacities during 2018 to lead and support the learning
environment at Riverside ESC, as depicted in the following table.

All teaching staff meet the professional requirements to teach in Western Australian public schools and can be found on the public
register of teachers of the Teacher Registration Board of Western Australia.
In response to a directive of the Department of Education staff completed the designated Online Professional Learning (OPL)
courses for this year. Budget restrictions limited opportunities for attendance at face-to-face events compared to 2017,
nevertheless 33 staff attended at least one event and 64 professional development registrations (non-OPL) were recorded for
2018.
Major PD events included PM Reading Assessment Training, Positive Partnerships, Gatekeeper Suicide Prevention,
Understanding Child & Mental Health Workshop, Bronze Medallion and a STEM conference.

RESC 2018 Annual School Report

Page 4

Section 2: Curriculum and School Priorities
All staff at Riverside ESC are conversant with the Department’s Classroom First strategy. The strategy permeates through all
school operations and planning with a view towards continual sustainable school improvement. Teachers are required to
demonstrate how Classroom First is evident in their classrooms, planning and delivery of learning programs. The Classroom First
‘Application to Classroom Planning’ document has been developed and implemented to ensure that there is a:


Conscious effort and commitment towards continual school improvement;



Effective change management process; and



An alignment to the school’s Business and Operational Plans.

As for previous years, the primary focus of our curriculum activities has been on progressing the acquisition of learning outcomes
in the priority areas of Literacy, Numeracy and Health & Wellbeing. Our students benefit from high repetition to acquire and
consciously apply these new skills.
The subject of Science provides a valued opportunity for students to further integrate and apply their new-found abilities. Lessons
promote environmental awareness, an understanding of waste and recycling, and include the creation of a school garden. Reports
on these four areas of the curriculum follow.

Curriculum Review
Riverside ESC has carried forward its focus on curriculum development into 2018. A curriculum improvement project was
undertaken by aspirant teacher Rebecca Whiteley and included Diana Edwards and Ailsa Williams in consultation roles. The
team was directed to look at current planning and programming within the school and create a set of guidelines for staff to
ensure teachers were planning in accordance with the Western Australian Curriculum and Assessment Outline.
An initial audit showed that staff have adopted a range of planning techniques using various links to SCSA and ABLEWA
curricula. However, clear links to student IEP and lesson differentiation need to be made more visible.
This audit allowed staff to discuss any concerns they had around implementation of age-based curriculum vs ability-based
curriculum and the school’s current reporting schedule. In response, the curriculum team developed a Curriculum and
Reporting schedule, to be implemented in the 2019 school year. The development of this schedule ensured that all areas within
the student’s age-based curriculum level could become a focus for staff whilst ensuring goals were specific and achievable for
students.
Staff were provided an outline on what needs to be included in all planning documents moving forward. Funds have been
allocated to upskill graduate teachers in curriculum differentiation and planning as well as time allocated to upskill staff in the
use of RTP-SEN during the 2019 school year.
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Priority Learning Area: NUMERACY
Desired Learning Outcomes
Individualised education plans are created that target each student’s individual learning needs. Although each student’s
educational needs differ, teachers lead all students in an understanding of the concepts within the curriculum strands of
number, algebra, measurement, geometry, statistics and probability.
Teaching Methodology/Programmes
At Riverside ESC numeracy skills are taught explicitly with a minimum of 5 lessons a week. Concepts are explored through theory
and practical lessons. Teachers use a range of resources such as concrete materials, E-Board activities, iPad maths applications
and black line masters to meet the students individualised goals.
Programs are developed that target each student’s specific needs, exposing them to a wide range of concepts whilst targeting
their individual goals. Activities are planned so that student outcomes can be broken down into small steps, reinforcing and
building on prior knowledge whilst working to set goals.
TEACCH Style Rotations: Classrooms engage in teach style rotations where students rotate around activities set up in the
classroom, some independent and some one on one activities with a teacher or education assistant to address individual
mathematics goals. (TEACCH is ‘Treatment and Education of Autistic and Related Communication-Handicapped CHildren.’)
Maths outcomes are addressed through various cross curricular subjects both inside and outside the classroom such as
community access, cooking, café project, sport and music.
Resources
Riverside ESC has a wide range of materials that ensure students are engaged in a variety of ways, catering to each specific
learning style.
Concrete materials (games, puzzles counters), interactive resources (cutting and crafts), technology (E-Board and iPads),
sensory activities as well as a range of text books ensure that students can get as many different ways to engage with their
learning allowing for repeated instruction in an interactive and fun way.
Highlights
Technology: Students are allocated individual iPads that are programed to meet their specific needs and goals. iPads can be a
fantastic motivator for learning as students are engaged in ‘game’ like activities that supplement their hands on learning activities.
The use of the Interactive Whiteboard enables students to engage in a large variety of activities that incorporate all strands of the
Maths learning area. Students get to learn through singing and engaging with the board by touch and dragging objects.
Café ESC: Students use the ‘café’ experience to take orders from staff, plan a shopping list, use the community access program
to shop for supplies and then cook and use budgets to keep track of costs. This allows for staff to experience a delicious drink
and snack each week whilst providing students with valuable hands on life skills of cooking (measurement) and budgets (number
– money). Links with other learning areas embedded within this program.
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Evaluation Methodology
o

Scope and Sequence - used for planning and recording

o

SEN reporting - twice a year

Issues Identified for Future Planning
o

Continue to research and develop or source a baseline test for maths to be utilised throughout the school

o

Continue to develop a method of moderation of teaching and learning from K-6

Involvement of Parents/Carers & Broader Community
o

Learning journey where parents and caregivers are invited to participate with their child to look through their work
and programs within the classroom

o

Formal meetings with parents twice a year to formulate individual goals for student’s IEP’s.

o

Reporting to parents twice a year via SEN reporting program

o

Visits with therapists to set common goals between home and school

o

Working with therapists with students in the classroom to upskill staff on a variety of ways to support students in
meeting their goals
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Priority Learning Area: LITERACY
Each student at Riverside ESC has specific individualised learning needs. Through each student’s Individual Education Plan
(IEP) teachers, parents/carers and therapists are able to work together to improve educational outcomes. Our main literacy
areas that are targeted under the English curriculum are Language, Literacy and Literature.
Desired Learning Outcomes
To support teaching and learning the whole school explicitly teaches the PLD (Preventing Literacy Difficulties) literacy
program by Diana Rigg with assessments conducted each term. Literacy is a priority area for the school with PM
Benchmark testing and levels are assessed and recorded each semester. It is our goal for each student to be supported
to reach their potential with most students developing the following skills by the end of year 6:
o
o
o
o
o
o
o
o
o

Recognise and name each sound of the alphabet
Recognise and name each letter of the alphabet
Use correct letter formation when writing
Read and write and recite own address and telephone number
Read and write PLD sight words
Speak in a clear and consistent manner
Develop effective communication skills at students’ ability. This may include using alternative communication
such as key sign and PECs.
Respond to instructions appropriately and accurately
Participate in group speaking and listening activities

Teaching Methodology/Programmes
Literacy teaching and learning is facilitated and supported through the use of various resources and teaching strategies.
These include:
o
o

o
o
o
o
o
o
o
o

PLD (Preventing Literacy Difficulties) literacy program by Diana Rigg (Explicit Teaching)
PLD Literacy screens and assessments from K-6. Explicit assessment and teaching areas are phonological
awareness, sight word knowledge, student’s spelling stage, explicit teaching of comprehension and speaking
and listening (object based, event based and retell based).
PM Benchmark Reading assessment Semester 1 & 2.
Individual PM reading.
Small targeted Guiding Reading groups which correlate to students PM Benchmark reading levels.
Use of technology to support learning e.g. smart board, computers, I-pads
Students read to a member of staff each day in every classroom
Use of school library by each class
Explicit teaching of reading and literacy each day
Literacy activities incorporated into other cross curricular learning areas

Major Themes & Activities
In 2018 each class carried out its annual literacy and reading assessments including PM Benchmark in Terms 1, 2, 3
and 4. The data collected each term from these assessments was recorded on excel. PLD assessments were carried
out each term in 2018 with the continued recording of these assessment results on Excel.
This information provides each class teacher with a greater understanding of each student’s spelling, reading age and
level of comprehension and understanding. These assessment results help teachers to plan and implement learning
programs that are individualised to meet the needs of each student.
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Resources


PLD (Preventing Literacy Difficulties) program by
Diana Rigg
PM Benchmark levelled reading books, CD’s and
activities
Fitzroy Readers interactive program on Smartboard
levels 1-30 (Black Line Masters activities)
Fiction texts (variety of books for young learners)



iPad Resources



Group listening set



First Steps



Language games



Social stories



Non-fiction texts (variety of books for young
learners)
Internet resources



Language activities



Language puzzles




English morning held by each class
TEAACH style rotations implementation within the
school
PM Benchmark assessment and recording






Highlights





Book week dress up day




Diana Rigg assessment and recording
Purchase of new PM reading books

Evaluation Methodology


PM Benchmark Reading assessment Term 1, 2,3 and
4.



The following PLD Literacy screens and assessments from K-6:
o phonological awareness screen

o

student’s spelling stage assessment

student’s phonics spelling stage assessment
comprehension assessment using specific readers

o
o

sight word knowledge assessment

o
o


Language and literacy teacher assessment (object based, event based and retell based)




Diana Rigg reading and spelling assessment Term 1,
2, 3 and 4.
Diana Rigg reading and spelling



Alphabet identify letters and sounds



ABLES assessment



SEN reporting twice per year

Learning Outcomes Achieved
Individual Education Plans (IEPs) address each child’s unique learning needs and includes specific educational goals.
Goal setting for students is done early in Terms 1 and 3. Parents are included in this process through IEP meetings.
Explicit lessons are taught and students provided with opportunities to demonstrate their knowledge and
understanding in a wide range of situations and settings. Goals are reported on at the end of each semester.
Issues Identified for Future Planning
o
o

Reflect on PLD assessment and PM assessment process of 2018
Development of consistent teaching and learning programmes from K – 6
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o
o

Moderation of class learning and assessment
Use of Ability Based Learning and Education Support (ABLES)

Involvement of Parents/Carers & Broader Community
o

Parent English morning

Homework and ideas sent home as to how parents can support literacy at home
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Priority Learning Area: HEALTH & WELL BEING
Desired Learning Outcomes
Health and Well Being (HWB) is a school priority. HWB is taught, daily by the classroom teacher and weekly by a
specialist teacher, either as an explicit lesson or integrated across other learning areas. Lessons are targeted at
student’s individual learning needs and have a life skills focus accommodating for each child’s ability. The learning
outcomes align with the aims of the Western Australian Curriculum as outlined below:
Develop the knowledge, understanding and skills to enable students to:






access, evaluate and apply appropriate information and resources to take positive action to protect, enhance
and advocate for their own and others' health and wellbeing across their lifespan
develop and use skills and strategies to promote a sense of personal identity and wellbeing, and to build and
manage respectful relationships
acquire, apply and evaluate movement skills, concepts and strategies to respond confidently, competently
and creatively in a variety of physical activity contexts and settings
engage in and enjoy regular movement-based learning experiences and understand and appreciate their
significance to personal, social, cultural, environmental and health practices and outcomes
analyse how varied and changing personal and contextual factors shape their understanding of, and
opportunities for, health and physical activity locally, regionally and globally.

Curriculum link: https://k10outline.scsa.wa.edu.au/home/teaching/curriculum-browser/health-and-physicaleducation/health-and-physical-education-overview/aims
Teaching Methodology/Programmes
Explicit lessons are taught in the areas of Protective Behaviours, PATHS, grooming, physical education and, gross
and fine motor skills. HWB is integrated across other learning areas (Maths, English, Art) allowing for further
consolidation of concepts. Students are supported by staff in the playground with social skills explicitly taught to assist
students in integrating successfully within a larger school community. Skills taught within the class are reinforced
during recess and lunch with staff using protective behaviour language to shape behaviour throughout the day.
Protective Behaviours teaches skills for life in order for children to feel safe, to be safe and keep safe. The personal
resilience program aims to strengthen the resilience of children as they grow and develop, focusing on given children
the life skills to protect themselves from abusive and potentially unsafe situations. The program incorporates a wide
variety of explicit teaching and learning lessons that fall under the two themes of ‘we have the right to feel safe at all
times’ and ‘we can talk to anyone about anything no matter what’. Please see the PB report for more details.
Promoting Alternative Thinking Strategies (PATHS) is a developmentally-based program incorporating lessons and
instructions that assist the facilitation of emotional literacy, self-control, social competence, positive peer relations and
interpersonal problem-solving skills. Key objectives are to prevent and reduce behavioural and emotional problems
with the curriculum designed to help students develop better self-control, self-esteem, emotional awareness, basic
problem solving skills and friendships. This has been taught weekly in all classes by the specialist teacher.
Physical Education Physical Education provides knowledge, understanding and skills for students to lead healthy,
safe and active lives. In weekly lessons students learn about their strengths and simple actions they can undertake to
keep themselves healthy and safe. Students attend afternoon sport sessions with mainstream students and staff as
well as whole school events like swimming lessons, sports carnival, winter sport interschool competition and cross
country.
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Road Safety Education – Bicycle Track All classes participate in a Bike
Education program initiated in 2017. A range of modified bicycles are
available to suit students of all abilities. Students are introduced to
different riding surfaces, including synthetic tiger turf, the bicycle court
and the custom made bike track complete with ‘road markings’ and
signage. The program builds up to safe riding excursions around the
school and in the community. This program helps to develop balance,
coordination, strength, fitness and confidence, providing longer term safe access to many community activities
Major Themes & Activities
The Health and Wellbeing curriculum has two overarching strands - Personal, Social and Community Health
Movement and Physical Activity. At Riverside these strands are incorporated with the following themes – Protective
Behaviours, PATHS, Health and Physical Education. A wide range of activities are provided through explicit and
integrated teaching, incidental reinforcement, modelling and special events. The community access programs allow
students to consolidate their knowledge of classroom teaching and learning, enabling them to demonstrate their
understanding in ‘real life’ situations.
Resources
o

Department of Education Protective Behaviours

o

PATHS - Promoting Alternative Thinking Strategies

o

Jiggle Jam – Jiggle Jam is a fusion of dance and fitness disciplines along with cultural interpretations that has
been designed to motivate children to move and enjoy exercise. It combines fitness with aerobics.

o

Integrated sport and events with Riverside Primary School

o

Grooming – students have their own grooming bags that include hairbrush, toothpaste and toothbrush. Students
are explicitly taught grooming skills and have access to their bags as necessary

o

Scope and Sequence – used to plan for student needs and report on student progress

o

Technology – each child has access to their own IPAD and smart board resources to support student learning

o

Musical Playground - This auditory play space enables students to access musical instruments during supervised
play times. The ‘sound’ playground is a fun and sense-stimulating activity zone with opportunities for exploration,
improvisation and cooperation.

Highlights
o

Day for Daniel – whole school protective behaviour day

o

Faction sport carnival

o

Swimming lessons

o

Swimming carnival with Meadow Springs Education Support Centre

o

Celebrate Ability Day

Evaluation Methodology
o

SEN reporting – twice a year

o

Scope and Sequence documents used for planning as well as recording student achievement

o

Abilities Based Learning and Education Support (ABLES). This program supports the teaching and learning of
students with disabilities and additional needs. It provides an approach to effectively assess, monitor and respond
to a student’s abilities by identifying the optimal resources that are known to improve learning, which can be
adjusted as the learning needs of the student changes over time.
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Learning Outcomes Achieved
Individual Education Plans (IEPs) address each child’s learning issues and include specific education goals. Goal
setting is done in Term 1 and 3. Parents and therapists are included in this process through individual meetings. Goals
are reported on at the end of each semester.
Issues Identified for Future Planning
Riverside ESC and Riverside PS are trialling an explicit PE program called ‘Champion Life’ (championlife.com.au). It is
a program where students participate in daily physical activity with explicit instruction from videos on the Champion
Life community.
It is expected that Riverside ESC will continue to support Local Area Placement students with specific social and
emotional needs. They will be supported, encouraged and explicitly taught HWB skills enabling them to effectively reenter into a mainstream classroom.
Increased support of students with sensory and behavioural needs: In addition to the sensory room the school is in the
process of commissioning a de-escalation space in order to provide students with a safe space to calm down and selfregulate. The staff will develop parameters for the use of the room and when it will be used as an alternative to the
sensory room.
Each class will continue to request high staff to student ratios to assist with student behavioural and sensory needs.
Professional development will be required for all teaching and non-teaching staff along with specialist staff allocated
for one-to-one sessions with individual students.
Involvement of Parents/Carers & Broader Community
o

Learning Journey

o

IEP Meetings – use of input from parents and therapists to inform planning

o

Day for Daniel – whole school protective behaviour themed day linked to the Daniel Morcombe Foundation.

o

Breakfast Club – Foodbank WA supplies our school free of charge breakfast supplies to ensure that all our
students have an equal opportunity to receive a wholesome, nutritious breakfast on a regular basis.

o

Community Access Program

o

Shopping Program
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Protective Behaviours – Program and PB School Support
Protective Behaviours is a mandated learning topic for all schools under the
Department of Education.
Desired Learning Outcomes
Protective Behaviours Program – This program continues to form
an important part of our focus on student health and well-being.
The learning outcome is for each student to develop their
understanding of the two themes and nine key concepts of
Protective Behaviours in order to acquire the knowledge, beliefs
and skills to make safe choices in real life situations.
Protective Behaviours School Support - The school was awarded
Teacher Development School (TDS) status for 2016-2017,
acknowledging expertise in teaching Protective Behaviours (PB)
across the school. We developed a TDS team with roles including
Administrator, Coordinator, Presenter, Resource maker and
Connect manager. In 2018 we moved to a fee for service model in
order to continue providing professional learning in the absence of
TDS funding.
PB Figure 1 - Set up for onsite session
The TDS team continued to deliver on and off site professional
learning sessions. The intention of these sessions was to outline
the key concepts of protective behaviours, advocate a whole school approach, inform staff of the latest developments
in child protection policy, direct staff to the online training and resources provided by the department and to share our
assessment document for PB. We completed weekly updates of the Protective Behaviours Connect Network giving
lesson ideas and connecting staff with local PB events. The team actively sought out opportunities to connect with
other organisations, and attend professional learning, in order to keep up to date with the latest trends and research in
Protective Behaviours and Sexuality and Relationships education.

Teaching Methodology/Programmes
Protective Behaviours Program – Riverside ESC has a whole school approach to the teaching of protective
behaviours. In 2017 we created a document that outlined the programs to be used in every classroom, lesson
frequency, observable classroom practices, assessments and staffing roles. PB has an allocated budget, coordinator,
resource area, awareness day, visible message throughout the school and weekly lessons.
Protective Behaviours School Support - Important considerations in our planning and teaching methodology are the
core statements of PB: ‘We all have the right to feel safe, all of the time’ and ‘We can talk with someone about
anything, no matter what it is’. Our first task as presenters is to create a learning environment where our participants
feel safe, where opinions and questions are welcome and where participants are actively encouraged to monitor how
they are feeling and do something about it if they are uncomfortable. The topic of PB can be emotionally triggering and
we purposefully structure our presentations to have hard hitting moments interspersed with humorous anecdotes and
lighter moments.
Our TDS team has developed a range of Professional Learning presentations to fit with the requirements of the school
requesting support. Our aim is to directly address the needs of the school community by tailoring our presentations
individually. Some schools need ‘the basics’ so we comprehensively explain the language and key concepts of
protective behaviours. Other schools have had experience with the program and need us to direct them to the
resources, curriculum links and update them on the current department policies. The PL sessions are designed to
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engage staff in practical and group planning activities. Information on curriculum links is provided as well as
opportunities for questions and problem solving. We very deliberately match the content and class examples to the
school’s specific context to increase the likelihood of program application. We had four main types of presentation in
2018; information display/stall, 2-hour parent session, up to 3-hour staff session, full day staff session.
PB is kept front of mind with weekly updates through the connect community and through timely responses to
questions and requests for support.
Major Themes & Activities
Protective Behaviours Program – Students with an intellectual disability have an increased vulnerability to sexual
abuse. The Core Statements/Themes of PB are broken down into nine key concepts, including safe and unsafe
secrets, body ownership, public and private, safety continuum and feelings, that support students to avoid unsafe
situations, make safe choices and engage in help seeking behaviours. The activities involve weekly lessons, staff
updates at communication meetings, information for parents on enrolment, at IEP meetings and through the
newsletter, and participating in Daniel Morcombe day in October of every year.
Protective Behaviours School Support – The recommendations of the Royal Commission into institutional responses
to child sexual abuse were released this year followed by guidelines for Child Safe Organisations. These two
significant child safety documents have lead many schools to acknowledge their role in actively and purposefully
establishing safety focused policies, procedures, environments and education.
A team of dedicated staff has continued
to support program implementation in
schools across the state. Our team
worked across mainstream, special
needs, primary and high school
settings. We have purposefully
developed working relationships with
other professionals in the area of
Protective Behaviours including
Complex Learning and Wellbeing (Child
Protection) staff, SSEN-D, Curtin
University, ACHPER (HPE collegiate
group), Safe4kids Inc., HPE Primary
PB Figure 2 - Set up for Joondalup Network Conference
Network, Learning Area Partnership
staff and Department of Health staff. These relationships have been mutually beneficial, enabling our team to keep up
to date with current research, the latest developments in curriculum and policy within the department, as well as
providing us with opportunities to communicate how Protective Behaviours is currently implemented in schools. Many
of our professional learning sessions have come about directly from these networks.
We provided 11 PL sessions during 2018 having contact with over 500 staff in over 30 schools. There are currently 3
bookings for professional learning in 2019.

Resources
Protective Behaviours Program – PB received a budget of $200 this year. The money was used to purchase the latest
narrative books with a PB theme and early warning signs games.
Protective Behaviours School Support – The school charged $600 for sessions up to 3 hours and $1200 for full day
sessions. In total we have received $7354.81 over the 2018 school year.
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The money was used for the following purposes:






To release our staff to present
To provide follow up to staff that have attended our presentations
To create resources
To release staff for PB relevant professional learning
To maintain the Connect Community Network

Highlights
Protective Behaviours Program – There were many highlights this
year. The first was the response to classroom visits during our onsite
professional learning session. Course participants were very
impressed with the way in which PB is being taught and displayed in
classrooms. The second highlight was participation in Daniel
Morcombe day. Staff and students wore red, had red face paint and
hair spray and shared a ‘red’ themed afternoon tea. Classes
completed safety lesson rotations through three or four classes
culminating in a sharing session and story reading. We also combined
with Riverside Primary School for a free Constable Care incursion
titled ‘Fun Scary’. It covered the topic of early warning signs, safe and
unsafe situations, network helpers and help seeking behaviours.
Protective Behaviours School Support - The steady flow of bookings,
despite there now being a significant cost for schools, was a huge
encouragement that the program was effective, current and ‘worth’ the
expenditure. In addition, our community membership has steadily
Figure 3 - Daniel Morcombe Day afternoon tea
increased over the year and we are now in weekly contact with
over 800 DET staff including class teachers, specialists, therapists and administration.
Evaluation Methodology
Protective Behaviours Program – Data is collected showing individual progress on our Protective Behaviours MIS
document. The document is developmental in organisation and covers the key concepts of protective behaviours.
Students receive a grading for each outcome from 0 – 4, ranging from no concept to independent.
Protective Behaviours School Support - Written feedback from all Professional Learning, has shown our team to
receive ‘excellent’ or ‘very good’ feedback in all areas of PL delivered. The evaluation forms are assessed following
each presentation and relevant adaptions made to future presentations.
Learning Outcomes Achieved
Protective Behaviours Program – Student progress has not yet been finalised but is evident when reviewing MIS
results. New staff have arrived in 2018 that are unfamiliar with the program and they only received a brief introduction.
Teaching staff were not directed to the whole school approach documentation at the start of the year and this has
resulted in a degree of disconnection. Formalising the staff induction process will ensure that documents like the
Health and Well-being Whole School Approach are shared each year and focus in maintained. The school has begun
a process of reviewing ourselves as a child safe organisation and this has led to an increased use of child safe
practices and focus on record keeping.
Protective Behaviours School Support - The learning outcomes are identified at the start of each presentation and
revisited at the end during question and answer time. The achievement of the learning outcomes is reflected on PL
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evaluation sheets and through the usage of the Connect Community. Depending on the length of the presentation our
intended outcomes are as follows:






Outline the key concepts and language of the PB program
Identify and access the Ed Department teaching and learning ideas kits
Outline support provided by Protective Behaviours Connect Community
Trial classroom applications and make curriculum links
Outline strategies for whole school implementation

Issues Identified for Future Planning
Protective Behaviours Program:


Delivery of priority related documentation at the beginning of each
school year including identification of staff requiring training.



Formalising staff induction processes for new staff and staff
commencing employment through the year.

Protective Behaviours School Support:


The program will continue as a user pays system. The school will
have to consider the degree to which it can fund the additional
staffing necessary to promote the program and maintain the
community.



The Child Safe Organisation self-assessment and review tool
produced by the Commissioner for Children and Young People has
been implemented at Riverside ESC during 2018 and is under
evaluation. It will be considered for future inclusion in the support
package provided for schools.

Figure 4- Self-assessment and review tool

Involvement of Parents/Carers & Broader Community
Protective Behaviours Program
Parents are introduced to the PB program on enrolment and during IEP or class meetings. PB parent workshops are
promoted in the newsletter and on the website along with positive safety messages in notes home for the Constable
Care incursion and Daniel Morcombe day. Ailsa Williams developed a visitor code of conduct and visitor policy to
deliver child safe messages and establish child safe standards of behaviour for all visitors to the school. All
classrooms and the administration area have outward facing posters promoting parent awareness of the two themes
of protective behaviours.
From 2019 onwards, it is planned to have a PB table staffed with resources during the school parent evening to
promote conversations about this very important topic.
Protective Behaviours School Support
We advocate and promote the use of the Parent Information Booklet, produced by the Department, and encourage
schools to inform and involve their school community in the program to best support student safety.
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Focus Learning Area: SCIENCE
Students undertake thematic units which cover all four science understanding strands during the year, which are biological
science, earth and space science, chemical science and physical science.
Desired Learning Outcomes
Currently all classrooms at Riverside Education Support Centre continue to have
a weekly science lesson with a support teacher with the aim of students
developing an understanding of the world around them. Students undertake
thematic units which cover all four science understanding strands during the year,
which are biological science, earth and space science, chemical science and
physical science. Science outcomes are developed for each of the three strands;
Science Understanding, Science as a Human Endeavour and Science Inquiry
Skills. These are tailored to the needs of our students by referring to the WA
Science Curriculum as well as the ABLESWA assessment reports and the
accompanying curriculum. Also, where possible curriculum outcomes from the
learning area of Digital and Design Technology are integrated in science lessons.
Teaching Methodology/Programmes
The school’s science program continues to utilise Primary Connections units which are aligned with the Australian
Curriculum. This Primary Connections programme supports our school priority areas of English and Health, Safety and
Wellbeing as it focuses on developing literacy and promotes co-operative learning. The later both supports and
compliments the implementation of the PATHS programs (Promoting Alternative Thinking Strategies) which also aims
to develop students personal and behavioural learning skills. The Primary Connection units are adapted to meet the
varying needs and levels of our students by referring to student ABLESWA
reports and the accompanying curriculum.
The STEM co-ordinator attended the STEMaker 18 Conference which provided
information on how STEM was being implemented across schools as well as
ways in which STEM makerspace can be created within school environment.
Information from attending the conference has been beneficial in starting the
process of developing a STEM scope and sequence for the school as well as the
development of a portable makerspace.
Later in the year the STEM co-ordinator attended ‘A Primary Connections
Workshop’ which focused on developing the teaching of design technology
through science inquiry and using Primary Connection units. This workshop was
beneficial in providing information for developing science programmes with a
more design technology focus within classroom for 2019. Currently the school
has had a stronger implementation of digital technology within the classroom.
Major Themes & Activities
In 2018 the major focus has continued to be providing professional development to staff with regard to digital
technologies and developing an understanding that these technologies can be integrated across the curriculum. To
assist in the school achieving this it was decided that each classroom would have an EA who’d be the STEM
classroom representative. The role would be to promote the use of digital technologies within the classroom, as well
as up skill others. The committee has presented five workshops during our Thursday early close sessions which
demonstrated how to use the following resources; OSMO’s, Dash, Blu-Bots, Bee-Bots mats and iPad apps with an
emphasis being that these can be integrated across the curriculum.
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Resources purchased this year have largely focused on expanding on existing resources rather than purchasing new
products e.g. track mat for Edison robots, expansion packs for Code-a-pillars. A trolley was purchased to enable
resources to be more easily accessible to classrooms. This allowed a variety of STEM resources to be used in a
classroom at one time and thus creating a portable Makerspace. A variety of STEM orientated stations could be set
up for students to work at out within the classroom.
In 2018, Riverside ESC continued to be a registered Waste Wise School. The major focus was the maintaining of
sustainable practices within our school environment as in 2017. These are paper recycling and recycling fruit and
vegetable scraps through the worm farm. As well as utilising the worm farm products (fertiliser) in the school vegetable
garden.
Resources
o

Trolley

o

2 trailers for Bee-Bots

o

Bee-bot mats –1 x vinyl map of Australia with cities to be utilised in HASS, 1x Transparent pocket mat and set of
cards which can be integrated across the curriculum.

o

2 expansion packs for ‘Snap on Kits’.

o

2 ‘Think n Learn Moves’ expansion packs for Code-a-pillars.

o

2 vinyl mats for Edison Robots.

o

Purchasing of a variety of apps for iPads that would be better meet the needs of students with higher needs e.g.
Video Touch, Sound Touch, Music Colour.

o

Some purchasing of new Primary Connection units and resources to
compliment and build on existing Primary Connection Resources,
particular with a design technology focus e.g. Circuits and Switches.

o

Consumables required to carry out science investigations as part of
teaching Primary Connection Units and Design Technology e.g. bulbs,
batteries, fuses, tape, wire, assortment of paper and cards, seedlings

o

Storage containers for purchased resources.

o

Worm buckets for classroom worm farm food scraps.

Highlights
Some of the highlights this year were:
o

Attending Professional Learning; STEMaker 18 Conference: STEM & Makerspace as well as Primary
Connections Workshop: Teaching Design Technology through Science Inquiry

o

Early Close PL for EA STEM Classroom Representatives

o

Purchasing trolley to allow STEM resources to be more easily transported to classrooms and being utilised rather
like a portable Makerspace.

o

STEM Early Close Workshops for EA’s who are classroom STEM Representatives

o

The continuation of the ‘Worm Farm’ Program
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o

Registered ‘Waste Wise’ School for 2018

Evaluation Methodology
Riverside ESC continues to assess students using the ABLESWA Assessment Tool. The majority of students are
assessed twice a year. This assessment provides valuable planning information across all learning areas, as it places
students at their current level on ABLESWA curriculum, as well as those students who are on the early years of WA
Curriculum.
Students in Science and Technology are evaluated and assessed using work sample, and observations and check
lists based on their IEP’s.
Learning Outcomes Achieved
I Individual Education Plans (IEP’s) address each child’s individual learning needs and includes specific science and
technology educational goals. Goal setting for students is done early in Term 1 and Term 3. Science and Technology
lessons are planned and taught around these specific goals and students provided with opportunities to demonstrate
their knowledge and understandings. These goals are reported on at the end of each semester.
Issues Identified for Future Planning
STEM will continue to be a focus for 2019. In 2018 we were fortunate to be able to purchase STEM resources that
expanded on existing resources which were deemed by the STEM committee as most beneficial for the student at
Riverside ESC. The purchasing of a trolley has aided in utilising STEM resources in the classroom during technology
lessons. Again, it is important that we continue to promote their use across the curriculum in the classroom through
PL at school. The STEM committee will continue to develop Scope and Sequence which best meets the needs of our
students and assist teachers with their teaching and planning with regard to digital technology. In 2019 Science will
focus on better developing and integrating design technology within its teaching programme.
Involvement of Parents/Carers & Broader Community
Most Science and Technology highlights are communicated to parents/ carers and broader community in the school
newsletter or on the school website.

Priority Learning Area: Behaviour Management
Desired Learning Outcomes
The Student Behaviour Management Policy (draft) was developed to provide all students the opportunities and tools to make
positive and safe choices. At Riverside ESC, we recognise that providing students with interventions, strategies and processes
that promote self-regulation supports the acquisition of the skills required to be respectful and successful members of the
school and wider communities.

RESC 2018 Annual School Report

Page 20

Teaching Methodology/Programmes
The new behaviour management guidelines reflect a values-based approach rather than a rules-based approach. The draft
guidelines have been trialled across all classrooms.
Resources
Riverside ESC has a wide range of materials that ensure students are engaged in a variety of ways, catering to each specific
learning style.
Concrete materials (games, puzzles counters), interactive resources (cutting and crafts), technology (E-Board and iPads),
sensory activities as well as a range of text books ensure that students can get as many different ways to engage with their
learning allowing for repeated instruction in an interactive and fun way.
Highlights
Technology: Students are allocated individual iPads that are programed to meet their specific needs and goals. iPads can be a
fantastic motivator for learning as students are engaged in ‘game’ like activities that supplement their hands on learning activities.
The use of the Interactive Whiteboard enables students to engage in a large variety of activities that incorporate all strands of the
Maths learning area. Students get to learn through singing and engaging with the board by touch and dragging objects.
Café ESC: Students use the ‘café’ experience to take orders from staff, plan a shopping list, use the community access program
to shop for supplies and then cook and use budgets to keep track of costs. This allows for staff to experience a delicious drink
and snack each week whilst providing students with valuable hands on life skills of cooking (measurement) and budgets (number
– money). Links with other learning areas embedded within this program.
Evaluation Methodology
o

The three behavioural expectations (be safe, try your best, show kindness) are reflected in both classroom and
individual behaviour management plans

o

Increase in positive behaviour incidents recorded onto Integris

o

Decrease in negative behaviour incidents recorded onto Integris

o

Individual classroom anecdotal records

Issues Identified for Future Planning
o

Continue to research and develop or source a baseline test for maths to be utilised throughout the school

o

Continue to develop a method of moderation of teaching and learning from K-6

Involvement of Parents/Carers & Broader Community
o

Learning journey where parents and caregivers are invited to participate with their child to look through their work
and programs within the classroom

o

Formal meetings with parents twice a year to formulate individual goals for student’s IEP’s.

o

Reporting to parents twice a year via SEN reporting program

o

Visits with therapists to set common goals between home and school

o

Working with therapists with students in the classroom to upskill staff on a variety of ways to support students in
meeting their goals
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Section 3: School Highlights
Incursions, excursions and special events help our students to generalise
their skills across all environments. They are a valued component of
RESC’s education activities and vary from year to year depending on the
needs of the student cohort and available resources. 2018 was marked
by some colourful highlights which are summarised below.

Community Access Program Extended
The community access program is tailored to each classrooms individual
needs. As part of RESC’s commitment to impart the best possible suite
of self-management skills they are able to acquire, we use this program
to introduce students to their local & wider communities. They are able to
learn a range of functional skills they will be able to employ outside of a
school environment.

Transition Program for Year 6
Riverside Education Support Centre offers all graduating students
transition excursions and activities to their chosen school, these visits
begin term 3 and are a great way for students to meet the new teaching
staff and students for the following year to come.
The Destination-High School transition teams visited Riverside ESC midyear, they observe students and receive documented learning and behaviour plans from teachers.
The effectiveness of the transition program became evident the closer students got to high school. Anxiety about the move
decreased as they were introduced to more feature of their new schools, teachers, education assistants and transitioning students
from other schools. Another contributing factor was the reintroduction of past students, now enrolled at the destination schools,
providing assurance as well.

Schools Alive Choir
Four children from Riverside Education Support Centre participated in this program designed to facilitate social interaction and
behaviour skills, self-esteem, reading, coordination and musical appreciation. They met with children from four other Education
Support Centres, in the regional Schools Alive Choir, practicing weekly at a different school each semester and participating in a
number of performances.
At the end of each term they give a performance for the whole school of each hosting education support centre. Parents are
invited to attend and students are encouraged to perform with minimal staff support.
The WAGSM (West Australian Government Schools Music) concert is was a highlight public performance for the choir. Choirs
and musical groups from mainstream schools also participate in this concert.
In 2018 the choir performed a concert at Rockingham’s Celebrate Ability Day, Silver chain and Mercy Care Nursing Home.
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NAIDOC Week
At Riverside Education Support Centre, the inclusion of Aboriginal culture into the curriculum has been highlighted as a priority
staff have paid close attention to the Aboriginal Standards Framework and aligned the curriculum accordingly. During NAIDOC
week and Reconciliation week extra focus was placed on the curriculum both as a whole school and in individual classes.
The school received a $1000 Partnership, Acceptance, Learning, and Sharing (PALS) grant from the Department of local
government, sport and cultural industries. This money was used to help students engage and embrace aboriginal culture through
Aboriginal dance, boomerang throwing, Elder book readings, a Noongar choir performance and integrated music lesson, flag and
friendship bracelet making, plus dot painting and scratch art. Students proudly wore Aboriginal colours sashes for the day and
enjoyed a lunch of kangaroo sausage and damper. This was attended by Riverside Learning Centre and Riverside Primary
school.

Silver Chain Intergenerational Project
The opportunity to become involved in this community project was started in 2016 and has been continued through into 2018.
Through this project the Silver Chain and Riverside Education Support forged a partnership highlighting the benefits of interaction
between older and younger members of the community.
Our students worked alongside the Silver Chain clients, enjoying art and craft activities, cooking and games. Students also went
on excursions with Silver Chain, they also visited our school once a term for morning tea, hosted by the students.
The Intergenerational Project was a successful undertaking, encompassing the Humanities learning area outcomes. The project
will continue in 2019 and is projected to become a permanent feature of the school.

Daniel Morcombe Day
Riverside Education Support values the well-being and personal safety of students and staff, through an emphasis on the
development of Protective Behaviours and Personal Management skills, as outlined in the Australian Curriculum learning area
Health and Well Being.
An important date on the school calendar each year is Daniel Morcombe Day. This day serves as an opportunity to reinforce the
message of personal safety but also engages students in specific activities focusing on being responsible for their own safety.
This year the activities were broken into two age groups. Students in our lower years focused their attention on ‘feelings’, ‘early
warning signs’, learning a safety dance and the correct terminology for their body parts. Whereas our senior students focused on
‘reacting to unsafe feelings’, ‘safe internet use’ and ‘safe choices and feelings’.
The story of Daniel is told to the students reinforcing the important safety message. A Red afternoon tea is provided to the
students allowing them to relax after an intense morning of activities designed to reinforce the message of staying safe at all
times.

CAFÉ ESC (Enterprise Project)
Café ESC is a class based in-school enterprise activity which involves taking orders, purchasing goods, preparing and delivering
tea/coffee and snacks to staff once a week. In 2018 students were involved in every stage of market research and decision
making. They worked on a rotational schedule for production and delivery.
This project was developed in order to give students a positive learning experience which develops skills across a range of
curricular areas within a ‘real’ context. During café, the students develop and participate in a range of activities and skills which
are transferable across the curriculum and are valuable acquisitions for career and life experiences.
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Riding for the Disabled
RDAA (riding for the Disabled Association of
Australia Ltd) provides therapeutic and
recreational equestrian experiences for people
with disabilities. Riverside ESC and RDAA have
maintained an active relationship over several
years, which have enriched student’s physical,
emotional and psychological well-being programs.
This program runs semester long for years 1-3 and
students are provided with opportunities to learn
how to interact, groom and ride horses. In
educational parlance, the purpose of the excursion
is “to develop fine and gross motor skills, oral
language, social skills and skills pertaining to
community access and involvement’.
It is a very popular activity, made possible with the generous assistance of Mandurah Murray Mayday Club to cover insurance
costs.
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Section 4: Management
Several areas of development in 2018 have contributed to Riverside ESC’s continued evolution as an Independent Public
School (IPS). RESC proudly recognises the contributory work of the School Board, P&C, active parents and carers, and the
professional staff of both schools.

School Board
RESC is supported by an involved, committed School Board. The combined School Board met 6 times during 2018, chaired by
Mr John Reyburn (community representative). New parent and school staff representatives were appointed, filling spaces left by
parent turnover and resignations.
Following the IPS School Review of 2015, and under the guidance of the School Board, Riverside ESC and Riverside PS entered
into an agreement called the “Riverside Schools Cluster Collaboration Action Plan”. In 2017 it was reported that four of the point
goals had been achieved. At the end of 2018, the Board was informed that all matters have been addressed and structures put
in place to facilitate ongoing collaboration and harmonisation. Future reporting, if required, will form a component of the Principal’s
Report to the Board for each meeting.
Work is underway to elevate the profile of RESC as a school of choice for enrolment in the region. The Board has approved the
establishment of a marketing sub-committee to support both schools. We recognise that as part of their decision-making process
families investigate local schools before making residential choices, mainly researching via school websites and social media. At
the final Board Meeting of the year, 5 interstate enrolment inquiries were attributed to the RESC website. RESC has a visible
online presence which will be complemented by a social media platform in 2019.
Discussed but without resolution over several years, the increasing parent-related road traffic is causing significant parking and
traffic stress on roads adjacent to the school, compounded by insufficient staff parking and school bus services. The addition of
commercial and professional premises to the neighbourhood has exacerbated the traffic problem, set to deteriorate further in
2019. The Board is monitoring the situation and seeking a solution.
At the final meeting of 2018, the Board thanked Mr Reyburn for his dedication and contribution during his term of office that has
now drawn to a close. A nomination to appoint the Hon. David Templeman MLA to the chair for 2019 was approved.

Business Plan
The current business plan completes its cycle in 2018, synchronised with the IPS Review Cycle. As previously noted, the IPS
Review was delayed during its improvement phase and RESC was subsequently overlooked from the schedule. This matter
has now been rectified with the review set for Term 4, 2019.
During 2018, an internal review of the effectiveness and achievements of the 2016-2018 School Business Plan was
commenced. A major challenge to this review process has been the terminology adopted in the plan that was approved by the
School Board. Objectives are phrased in language that does not offer clear means for determining progress, that is, they are
not readily measurable. Knowing this has provided impetus and direction for future planning.
A team formed to carry out the review of the 2016-18 plan will formulate an interim plan for 2019. Yet to be determined is
whether the School will adopt a new triennial Business Plan starting 2020 and whether IPS will plan the next review in three
years’ time, starting the synchronised planning afresh from 2020.
Regardless of the review cycle and planning cycle RESC is committed to ongoing internal review and improved documentation.

Policies
Riverside ESC administrative and professional practice is managed in accordance with the policies and guidelines of the
Department of Education. Regular updates are conveyed to all staff.
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In addition, policies are developed that are specific to the mandate and operations of Riverside ESC as a unique entity. During
2018 several new policy documents were formulated focusing on behaviour management, visitor induction and code of
conduct, child safe induction updates, CCTV, and therapist visitation and outcomes. Work was also carried out on a curriculum
improvement project regarding teacher programming, record keeping and curriculum coverage.

Targeted Initiative Funding and Grants
Riverside ESC received the following funding support in 2018:




Australian Early Development Census ($338)
School Psychologist – IPS Flexibility ($16,282) – ongoing
PALS 2018 Grant (Partnership Acceptance Learning Sharing): RESC seeks to integrate learning about Aboriginal
culture and traditions into curriculum activities and uses the Aboriginal Cultural Standards Framework to align current
practice. An application was accepted, and $1,100 was granted to extend our HASS curriculum, supporting the learning
of the Indigenous culture. In collaboration with RPS, the funds were used to support combined-school activities during
NAIDOC and Reconciliation Week.

Capital Resources & School Improvements
In 2017, the Department of Education approved the quarter million-dollar extension and refurbishment to the Riverside ESC
Administration building. Planned improvements included accommodation for the Deputy Principal and Registrar, a redesigned
reception area, new storage and furnishings. The project, completed for the start of the 2018 school year, was fully funded out
of the School’s Reserve Fund at an all-inclusive cost of $267,480.
A CCTV camera has been installed in the Sensory Room providing increased monitoring for the safety of staff and students.
This forms as part of a Child Safe Organisation School risk assessment.

Budget and Financial Management
See EOY Financial Report at the end of this document.

School Survey
The next Parent/Carer/Staff survey will be conducted in 2019. A marketing committee, a sub-committee of the Board, is working
with Riverside ESC to introduce questions that are meaningful for the school community.
The 2016 Annual Survey yielded positive results beyond our expectations, with every response to questions being either
"Agree" (13%) or "Strongly Agree" (87%).
Based on the 2015 and 2016 anonymous surveys completed by a large number of parents and carers, RESC is seen to be
providing a functional, effective and encouraging learning environment for students, supported by a high level of communication
and resourcing.

Combined Schools P&C
The commitment, energy and hard work of the combined schools P&C Committee and its supporters is deeply appreciated. The
P&C’s annual report date for 2018 falls outside the deadline for this report and will be included in the 2019 Report.
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Financial Summary as at
31 December 2018

required 2018
31 December

Revenue - Cash & Salary Allocation
1
2
3
4
5
6
7
8
9
10
11
12

Budget

Voluntary Contributions
Charges and Fees
Fees from Facilities Hire
Fundraising/Donations/Sponsorships
Commonwealth Govt Revenues
Other State Govt/Local Govt Revenues
Revenue from Co, Regional Office and Other Schools
Other Revenues
Transfer from Reserve or DGR
Residential Accommodation
Farm Revenue (Ag and Farm Schools only)
Camp School Fees (Camp Schools only)
Total Locally Raised Funds
Opening Balance
Student Centred Funding
Total Cash Funds Available
Total Salary Allocation
Total Funds Available

$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$

990.00
4,274.00
2,785.00
338.00
1,000.00
5,535.79
8,233.08
23,155.87
246,788.00
64,357.66
334,301.53
334,301.53

Actual
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$

Locally Generated Revenue - Budget vs Actual

990.00
4,300.00
2,785.00
337.93
1,000.00
5,675.43
8,235.01
23,323.37
246,788.20
162,679.66
432,791.23
432,791.23

$000
Budget

Actual

9

8

7

6

5

4

3
Transfers from
Locally Raised
$ Funds
8,075.00 Reserves
Student Centred
$ 162,679.66
Funding
0%
Other Govt Grants7,013.36
$
Other Govt Grants
Other
$
8,235.01
4%
Transfers from
$ Reserves$ 186,003.03
Other
4%

Current Year Actual Cash
Sources

2

Locally Raised Funds
4%

1

0
Revenue Source

Student Centred
Funding
88%

Expenditure - Cash and Salary
1
2
3
4
5
6
7
8
9
10
11
12
13
14

Administration
Lease Payments
Utilities, Facilities and Maintenance
Buildings, Property and Equipment
Curriculum and Student Services
Professional Development
Transfer to Reserve
Other Expenditure
Payment to CO, Regional Office and Other Schools
Residential Operations
Residential Boarding Fees to CO (Ag Colleges only)
Farm Operations (Ag and Farm Schools only)
Farm Revenue to CO (Ag and Farm Schools only)
Camp School Fees to CO (Camp Schools only)
Total Goods and Services Expenditure
Total Forecast Salary Expenditure
Total Expenditure
Cash Budget Variance

Budget

Actual

$
$
$
$
$
$
$
$
$
$
$
$
$
$

13,058.87
11,393.75
120,193.00
46,306.22
13,497.69
5.00
129,847.00
-

$
$
$
$
$
$
$
$
$
$
$
$
$
$

13,175.90
9,368.84
113,657.73
33,774.65
11,934.41
4.29
89,155.17
-

$
$
$
$

334,301.53 $
$
334,301.53 $
-

271,070.99
271,070.99

$000

Goods and Services Expenditure - Budget vs Actual
Budget

Actual

140

120

100

80

60

40

20

0

Cash Position
$000
510

Expenditure Purpose

410
310
210

110
10
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Cash Position as at:
Bank Balance
Made up of:
1 General Fund Balance
2 Deductible Gift Funds
3 Trust Funds
4 Asset Replacement Reserves
5 Suspense Accounts
6 Cash Advances
7 Tax Position
Total Bank Balance

$
$
$
$
$
$
-$
$
-$
$

654,341.54
161,720.24
494,093.31
0.01
1,472.00
654,341.54
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Riverside Education Support Centre
1 Minilya Parkway
Greenfields
Mandurah WA 6210

P: (08) 9534 0328
E: riverside.esc@education.wa.edu.au
W: www.riversideesc.wa.edu.au

RESC 2018 Annual School Report

Page 28

